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1. Contribution of the English as a Foreign Language Curriculum to 
Subnivel Superior of Educacion General Basica to the General Ob¬ 
jectives of the Subject Area 


As learners enter the sublevel EGB Superior, it is important to remember that 
language is principally about interacting with others and expressing meaning. 
English is an important communication tool in today’s globalized world, one which 
allows learners to communicate beyond their own linguistic and geographical 
boundaries. Learners in EGB Superior are becoming more mature and more 
expressive, and being able to communicate in the international language of 
English will prepare them for a myriad of career opportunities, responsibilities 
and experiences they will surely encounter in the coming years. 

The EGB Superior curriculum is clearly aligned to CEFR standards. Through 
alignment to these international standards, the curriculum intends to develop 
learners who are effective listeners and speakers, learners who can evaluate and 
analyze information in a variety of ways using a variety of skills, learners who can 
respond appropriately in a range of social interactions and learners who are critical 
and creative thinkers. Along these lines, the EFL curriculum for EGB Superior has 
taken into consideration the cognitive, social, emotional and physical growth of 
the learners, as well as their language abilities, as they progress from level ATI to 
A2.1 of the CEFR. 

Due to the fact that English was not a compulsory subject for 2 nd to 7 th year EGB 
(Acuerdo Ministerial No. 306-11), it is possible that some of the learners entering 
EGB Superior have not had exposure to or instruction in English. For this reason, 
the curriculum has been developed so that 8 th year EGB learners start in level All. 
Learners in 9 th year EGB will continue on in A1.2, in which it is implied that an A1 
language competence will be reached. Learners in the 10 th year, the last year of 
EGB, will work their way through level A2.1. This branching approach to language 
learning is meant to give time to 8 th year learners to catch up to those who have 
had learning experiences with English at an earlier age. 
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Levels of Proficiency: Branching approach 

By overlapping CEFR levels in 8 th year of EGB, learners are given opportunities to 
remedy errors that they might be experiencing, granting them time to reach A2. 
Because learners in EGB Superior are more mature they have a pressing need for 
more accurate and developed language, and thus by overlapping these levels of 
the CEFR, we can ensure that they are given opportunities to use the language 
in a more cognitively and socially complex way than they were used to doing in 
previous sublevels of EGB. 

Those who teach learners in this level generally agree that they are playful and 
intelligent, but only when they are doing something that has meaning for them 
(Curtain & Dahlberg, 2010, p. 27). They respond very well to pair work activities, 
and since they are more mature and more interested in interacting socially with 
others, pair work activities are generally easier to manage than they may have 
been in previous sublevels. Thought-provoking topics (such as issues of social 
justice and environmental awareness) will motivate them in ways that superfi¬ 
cial topics (such as celebrities and fashion) may not, so choosing relevant and 
interesting topics (or letting the learners themselves choose the topic) is the 
preferred approach. 

Nevertheless, this is also a difficult age for language learners. Contrary to what 
goes on in other content area classes in LI, in the English language classroom 
learners are expected to perform in a state of near ignorance and dependence, 
which can produce undesirable levels of anxiety. Anxiety can result just as much 
from having to articulate unfamiliar or awkward sounds in front of their peers, 
as from being subjected to a constant state of “improvement”, which in the EFL 
classroom generally takes the form of error correction. To make matters worse, 
a dearth of linguistic tools often hinders one’s ability to express individuality, and 
learners may feel inauthentic or that they lack personality as an English speaker. 
As these problems emerge, it is vital that teachers remember to reduce the level 
of anxiety and the affective filter as much as possible. "In an environment where 
learners feel anxious or insecure, there are likely to be psychological barriers to 
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communication” (Littlewood, 1984, p.58). In order to handle this phenomenon, it 
is important for teachers to be sympathetic. It is also the teacher’s responsibility 
to create a cooperative learning environment in which learners can feel safe to 
explore the language and make mistakes, which they inevitably will do. Teachers 
can also introduce humor into a lesson. Bringing humor in the classroom can 
create a comfortable environment for learning, strengthen learners’ memories 
and help learners remain focused (McNeely, n.d.). Finally, and perhaps most im¬ 
portantly for this age group, learners need to establish friendly contact in English. 
Once they assent to the fact that English is a real language, spoken by real people 
who are very similar to themselves, they will hopefully begin to experience the 
language on their own terms, experiencing less anxiety and insecurity and there¬ 
fore improving their communication skills. 

In addition to choosing relevant topics, teachers should provide plenty of oppor¬ 
tunities for exploration. “As learners are more exposed to language, they begin to 
refine the systems they have consciously built, and to develop systems that they 
are not even aware of” (Willis, 2003, p. 14). Hands-on experiences, mini projects 
and lots of collaborative and cooperative group work are important for giving 
learners the exposure they need to construct their own learning, rather than as¬ 
similate learning from direct instruction (Littlewood, 1984, p. 73). By constructing 
their own learning, they will produce better and more long-lasting connections to 
the language in order to improve communication. 

To conclude, learners in EGB Superior are predisposed to English language in¬ 
struction, regardless of how unmotivated or uninterested they may appear. Nev¬ 
ertheless, it is up to the teacher to spark their interest and get them to “buy into” 
the language class. By introducing humor, creating tasks that have clear and de¬ 
finable goals and making topics personally meaningful to the learners, teachers 
can motivate learners and make learning English easier and more effective. 


Curricular Thread 1: Communication and cultural awareness 

As learners in EGB Superior enter adolescence, they are becoming more self- 
aware, more sensitive and appreciative of differences and more interested in so¬ 
cial justice and their own role in making the world a better place. Because of 
this growing awareness of how people interact with each other and their envi¬ 
ronment, be it natural, cultural or academic, they are at the perfect age to start 
participating in deeper and more meaningful intercultural and interpersonal ex¬ 
changes. The Communication and cultural awareness thread aims to cultivate in 
learners the skills they need to study their world, to understand past and present 
social dimensions of life, to fulfill their civic responsibility of respecting and cel¬ 
ebrating difference and to gain perspectives on, as well as question, their own 
cultural practices. 
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Making informed choices about prejudice and discrimination and taking action 
on these issues is an important step in learners’ social and cognitive develop¬ 
ment. They will not only become advocates for less fortunate or underrepresent¬ 
ed groups, but also start to recognize the qualities and values they themselves 
hold, reaching a deeper understanding of who they are and what they stand for. 
In doing so, they will become better communicators, better friends and family 
members, better students and better citizens. 

Intercultural awareness and identity. “An intercultural approach is important within the 
curriculum in order to help pupils to develop the ability to recognise inequality, 
injustice, racism, prejudice and bias and to equip them to challenge and to try to 
change these manifestations when they encounter them” (“Guidelines on Trav¬ 
eller Education," 2002, p. 34). It is the responsibility of this subthread to equip 
learners with the tools needed in order to start questioning and challenging prej¬ 
udice and discrimination when they see it, and help them foster an appreciation 
of the diversity of peoples and cultures in this world. 

As McKay (2006) notes, learners at this age are becoming a little less self-ab¬ 
sorbed (p. 8). They are advancing from thinking mostly of themselves to exhibit¬ 
ing greater social awareness. Teachers can foster this sense of justice and global 
awareness by working with learners to tell them what needs to be done, guiding 
them through the task by giving them the strategies needed to achieve this and 
then giving them time to do it independently. 

English is an international language; its speakers are not just from the United 
States or Australia or the UK. English is spoken all over the world, by very diverse 
people in very different regions. It is, therefore, essential that our English students 
learn to respect cultures and individuals, that they practice tolerance and accep¬ 
tance of “otherness” to become true global citizens. This respect extends not only 
to people and cultures but to the environment and the future generations that 
will be inheriting the planet. In fact, Puchta (2016) recognizes four core values 
that should be introduced when teaching English to teens: moral values (such as 
respecting other cultures and treating people equally, including politeness, loyal¬ 
ty and trust), environmental values (such as exploring renewable energy sourc¬ 
es and responsible spending habits), health values (such as eating healthy and 
recognizing the importance of exercise and positive thought) and values in arts 
(such as art appreciation and self-expression) (p. 1). Throughout the Communi¬ 
cation and cultural awareness thread these values are integrated and reinforced, 
in order to develop learners who are aware of global issues, able to challenge 
discriminatory practices and take action against them, and in the process build 
their own personal and national identity. 

Social competence. Learners in EGB Superior are getting better at dealing with hostili¬ 
ty and issues of dominance and in turn are developing a better ability to function 
in groups and interact with their peers (McKay, 2006, p. 8) . If they share a com- 
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mon purpose, they will easily cultivate a collaborative community with abundant 
emotional energy. It is the teacher’s responsibility, therefore, to create activities 
and tasks that will enforce and nurture this shared purpose, binding the learners 
to the unit and the subject at hand. Some ways for teachers to do this in their 
classroom is to build rapport not only between teacher and student, but also 
between student and student. Group work and pair work in which learners ap¬ 
proach and give their opinions on thought-provoking topics will help learners 
create connections between each other and the topic. Talking about and working 
on values, such as the values of friendship, loyalty and honesty, will form learners 
into well-rounded adults who will be prepared for many diverse situations in the 
work place, school and beyond. 

As noted in Willis (2013), learners need to feel a sense of ownership in a project (p. 
36), so projects and topics that are strongly connected to the learners and their 
goals is a strong impetus for learners at this age. Even better is allowing learners 
themselves to make these connections to their immediate lives and interests by 
having them set their own goals and choose their own topics and tasks. Making 
sure that the classroom is learner-centered and that learners are invested in the 
activity will ensure that they get the most benefits out of the activity. Learners 
at this age are also quite interested in working not only with peers but with oth¬ 
ers, and usually enjoy performing for and teaching students in younger classes 
(Curtain & Dahlberg, 2010, p. 27). Implementing interactive activities like this, in 
which learners can teach and be taught by others, is essential for nurturing social 
competence. 

Another aspect of learners at this age is that they are becoming more and more 
reflective. They can recognize and admit mistakes. In addition, they are able to 
make note of their growth and identify the changes they need to make in order 
to achieve their goals. In the classroom, therefore, they can be encouraged to 
self-monitor and self-correct. Learners can evaluate themselves and their peers, 
not only on language skills but also on other behaviors such as leadership and 
trust. The more practice they get in evaluating themselves and others, the more 
self-aware and more autonomous they will become. 


Curricular Thread 2: Oral communication 

For many learners, EGB Superior is the beginning of adolescence. Their tastes 
and skills have matured to a point in which they are willing - and excited - to use 
language to communicate and share their ideas and opinions with others. They 
use more sophisticated learning strategies than their younger counterparts, and 
their cognitive competency has grown, which allows for more complex thought 
and reflection. In addition, they have begun to develop their metalanguage, so 
they are good at imitation and recall. They are excited to communicate with oth¬ 
ers and share their opinions, and generally like giving and taking direction and 
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asking for and denying information (Curtain & Dahlberg, 2010, p. 27). Although 
they are interested in communication, however, they are generally not very inter¬ 
ested in being accurate (Curtain & Dahlberg, 2010, p. 27). Consequently, teachers 
need to implement listening and speaking tasks that focus on fluency first, rather 
than accuracy. This is not to imply that grammar is unimportant at this level. In 
fact, because of learner’s improved ability to communicate and think with high¬ 
er-order thinking skills (HOTS), the need for more and more complex grammar 
increases. In the words of Willis (2003), “As children grow older their developing 
intellectual capacity demands more and more complex meanings, making more 
and more demands on the child’s grammar. The child responds by developing a 
grammar to meet the new demands" (p. 17). In conclusion, therefore, although 
learners might not be receptive to analyzing language through grammar and 
structure, by using it in real contexts and for purposes of real communication, 
they will be developing a level of accuracy that cannot be directly taught. 

Listening skills. Listening that takes place in real-life, face-to-face interactions (i.e., 
conversations, shopping, receiving instructions, etc.) is characterized by colloqui¬ 
al, improvised language which requires listening for gist or details (Ur, 2012, pp. 
101-102). Consequently, listening activities in the EFL classroom should revolve 
around real-life contexts and practical applications, so that learners achieve the 
capacity to be able to handle natural listening situations similar to those that they 
will likely encounter in real-life. A summary of suggestions given by Ur (2012) are 
to use not only audio recordings but also video, and to include a range of accents 
and dialects. She also suggests that teachers take the time to tell stories, and 
even read stories aloud, in class. In addition, modeling and teaching learners a 
variety of listening strategies is recommended, so that learners can get practice 
choosing those which will help them improve their listening skills. 

Learners in level A2.1 are expected to make use of contextual clues and take note 
of linguistic cues, such as intonation and stress, in order to derive meaning from 
spoken text. Authentic listening materials are perfect for helping learners get 
practice in these skills. News reports on real, current events can be found on web¬ 
sites such as BBC Learning English ( http://www.bbc.co.uk/learningenqlish/ ) and 
VOA Learning English ( http://learningenqlish.voanews.com/ ). Graded, semi-au- 
thentic dialogues for learners of all levels can be found at Randall’s ESL Cyber 
Listening Lab ( http://www.esl-lab.com/ ). 

Some of the listening strategies that should be directly taught and practiced 
at this level are listening for main idea and details, identifying key words in a 
passage, using contextual clues to understand unfamiliar words and concepts, 
inferring speaker and situation, rephrasing what was heard or understood and 
self-monitoring progress (Chen, 2015). Secondary strategies that can help learn¬ 
ers focus in listening tasks, such as note taking or predicting content from visual 
cues, are also significant for developing this skill. 
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Spoken production. Adolescents are generally better than children at monitoring their 
spoken English production. They tend to notice inappropriate utterances better 
and are more likely to self-correct when speaking (Zhang, 2009, p. 134). 

Speaking topics should be carefully selected to reflect learners’ interests and 
needs, in order to keep learners motivated and engaged in the class. Success¬ 
ful activities at this age are having learners participate in role plays and act out 
dialogues, especially when there is an element of humor or strong feelings are 
expressed. Learners respond well when they can “hide” behind an identifiable 
caricature in sketches and conversations (Revell, 1979, p. 33), so giving them cue 
cards or instructing them to respond vocally or nonverbally to specific situations 
is often a good way to get them speaking. For example, when acting out dia¬ 
logues, a cue card can tell the learner who they are (e.g., You are a young mother 
of two who just came to the U.K. You need to find work but you don't speak the 
language well , etc.), what has happened in a specific situation (e.g., Someone 
spills hot coffee on you on the bus to school. What do you do?) or how to react 
in a given situation (e.g., Your mother says you have to do your homework before 
you can go to a party this weekend. You feel angry. What do you say to her?). 

Prepared talks are another activity that can be planned in order to improve speak¬ 
ing skills (Harmer, 2007, p. 351). Learners prepare a talk about a subject of their 
choice and present it to the class. Prepared talks are designed for formal, struc¬ 
tured speech, which means that they are the perfect for letting learners take the 
time to think about how to express themselves using language, something which 
is difficult to do in spontaneous face-to-face interaction. 

Spoken interaction. Face-to-face interaction is an important part of communication in 
any language. For interaction to be successful, a speaker must have good pro¬ 
nunciation, stress and intonation to be understood. According to Harmer (2007), 
however, English language learners will need more than good pronunciation to 
communicate effectively. They “will have to be able to speak in a range of dif¬ 
ferent genres and situations, and they will have to be able to use a range of con¬ 
versational repair strategies” (Harmer, 2007, p. 343). Some of the conversational 
strategies learners at level A2.1 should be capable of are recognizing turn-taking, 
finding appropriate ways to interrupt and using discourse markers to buy time 
(e.g., ummmm, well, you know, etc.) and to mark the end of a thought segment 
(e.g., right, anyway, so, etc.). They will need to be able to use some repair strate¬ 
gies in spoken interactions, as well, such as asking for clarification or paraphras¬ 
ing an idea or thought. 

In terms of vocabulary and language use, learners need to be exposed to lots 
of different types of language. They are quite interested in and curious about 
their English-speaking peers, and usually want to sound more like them (and thus 
sound more “real” and authentic) by imitating their phrases and sayings. Con¬ 
sequently, introducing age-appropriate colloquial expressions and slang is quite 
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motivating and engaging for learners in EGB Superior. They should also receive 
instruction and practice on how to start and close a conversation, as well as how 
to change topics. Popular activities to practice these strategies in the classroom 
are information gaps, jigsaw activities, questionnaires and surveys, interviews and 
discussion groups. Playing games in English is also a common way to improve 
learners’ language of social interaction. 

As for the role of the teacher in the speaking class, Harmer (2007) gives three 
suggestions (p. 347). First, the teacher is “prompter”, helping students who get 
lost or can’t think of something to say and offering him/her discrete sugges¬ 
tions without interrupting the flow of the activity. Teachers are also participants, 
and must bring their own enthusiasm and energy to a communication activity. 
Tasks must be clear and set up to reflect learners’ interests and needs, and the 
teacher must maintain an atmosphere of creativity and feelings of security. Final¬ 
ly, teachers have the important role of providing feedback, without resorting to 
over-correction or interrupting the fluency of a speaking task. One way teachers 
can be sure to provide sufficient feedback is to encourage learners to assess the 
effectiveness of their spoken production after speaking activities. By doing such, 
learners will become more reflective and independent, while improving their 
self-monitoring and self-correcting skills and strategies. 


Curricular Thread 3: Reading 

Reading takes many forms. There is reading for pleasure, where we read for the 
sake of finding out what happens, or enjoying the sounds of the words and the 
images they create. There is reading for academic purposes, in which we read 
to find specific information and use that information to inform our opinions or 
ideas on a similar, or different, topic. There is reading that occurs in our daily 
lives, which is not always recognized as such, for instance in the case of reading 
the lyrics of a song or subtitles to a movie. And there is reading that manifests 
itself in other ways: skimming a magazine article at the doctor’s office to see if 
it merits closer attention, scanning a timetable for train departures, glancing at 
notes during a speech. What all of this reading has in common is that each type 
has a purpose, and in order to turn our learners into better readers, we need to 
help them recognize and identify the different purposes for their own reading. 

Reading involves a variety of skills. As Grellet (1981) notes, some of these skills, 
but not all, are: deducing the meaning of new words using context clues, under¬ 
standing explicitly stated information and that which is implicit, interpreting text, 
extracting salient points and using them to form new conclusions or deductions, 
inferring through the use of syntactic and logical clues and using basic reference 
skills (pp. 4-5). In consequence, we can see that the reading class involves the 
application of a variety of reading strategies in order to enhance comprehension. 
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At sublevel EGB Superior, learners are expected to understand and identify texts 
that contain high frequency vocabulary and include some shared vocabulary 
items between LI and L2 (i.e., restaurant, hamburger, taxi, hospital, etc.). They 
should also be familiar with a range of text types, such as menus, recipes, post¬ 
ers, short stories and poems/rhymes, notices and announcements. Nevertheless, 
teachers should begin preparing learners for strategies and techniques they can 
use for their initial encounters with unfamiliar language. Teachers need to contin¬ 
ue working on and improving learners’ sight vocabulary. The larger their reper¬ 
toire of sight vocabulary, the faster they can read and the less painful reading will 
be. This leads to better lexical access (Day & Bramford, 1998, p. 13), which can be 
explained as the ability to trigger the word’s meaning and mental representation 
automatically from memory. Lexical access is important. As Adams (1994) indi¬ 
cates, “Only to the extent that the ability to recognize and capture the meaning 
of print is rapid, effortless, and automatic can the reader have available the cog¬ 
nitive energy and resources on which true comprehension depends" (p. 840). In 
essence, therefore, lexical access and a large range of sight vocabulary are crucial 
to improving reading comprehension. 

Another important job of the teacher is to encourage learners to use their schema 
to bring understanding to a text. This can be done through pre-reading activities 
such as brainstorming what learners know about the topic in the text, pre-teaching 
vocabulary or having learners watch a video about a topic before reading a text on 
the same topic. By helping learners connect their schema, we give them skills they 
can use to make reading more comprehensible as well as more enjoyable. 

Reading Comprehension. Reading is an active skill, in which learners consciously and 
subconsciously apply various subskills: guessing meaning, predicting content, 
checking these guesses against the text and then verifying and rectifying them 
by asking oneself questions. If we want learners to become independent readers, 
they should be taught from early on how to approach and consider a text (Grel- 
let, 1981, p.9). This includes practicing various reading strategies in class such as 
skimming and scanning, underlining ideas and boxing supporting details, predict¬ 
ing answers to pre-reading questions using title and pictures and inferring the 
writer’s intention. 

As seen in EGB Elemental and Media, by now learners have become familiar with 
narratives and chronological sequence in stories. They recognize the basic parts 
of a story, which helps them process the language in narratives and predict how 
things will unfold. Narratives continue being an important part of the EFL cur¬ 
riculum in EGB Superior. As learners get older and more mature in their cogni¬ 
tive development, however, they begin to progress from reading for gist or for 
following a casual storyline, to reading longer texts for specific information. This 
becomes even more important in EGB Superior, as we prepare students to use 
reading texts in order to gather and process increasingly complex material, to be 
used throughout sublevel BGU and beyond. 
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Accordingly, expository and transactional texts become essential components of 
the Reading thread for learners in EGB Superior. Expository texts include such 
nonfiction texts as short descriptions of people and places, as well as biographies 
of famous (or even imaginary) people. With expository texts, learners see how 
specific grammar and vocabulary points have been interwoven into the text in 
order to give more information about a subject. Expository writing can be helpful 
in that it often gives learners an introduction to something they will be reading or 
learning more about, and consequently it can be used again and again as a read¬ 
ing comprehension strategy. Expository text structures are extremely helpful for 
learners’ reading comprehension (Akhondi, Malayeri, & Samad, n.d., para. 1). Some 
example of these structures include, but are not limited to, title, headings and 
subheadings, table of contents and signal words that help the reader organize 
and follow information while reading (i.e., sequence words such as first, second, 
next, after that finally, etc.). 

It is important that teachers help learners recognize the text structures of the 
different types of expository text they will be introduced to. For instance, a biog¬ 
raphy will usually start with an introduction to the person and the reasons why he/ 
she is famous. The body of the text will describe the person’s early life and family, 
then go on chronologically to talk about the steps that led to his/her fame, and 
finish with some of his/her most important achievements and/or contributions. 
Finally, the conclusion will name the person’s future prospects (if he/she is still 
alive) or summarize why it is important to know about his/her life (in the event he/ 
she is dead). Knowing this structure ahead of time will help learners understand 
the main idea and some specific details of the text, and help their comprehension, 
even if the text is a bit longer or more complex than what they are capable of. 

Transactional texts are different from expository texts in that they require a sort 
of response from the reader. Coming into a transactional text, readers may have 
already formed an opinion about the topic, or may have some previous experi¬ 
ence with the subject (Raudenbush, 2016, para. 4). For instance, reading a notice 
about an upcoming concert, the reader may already be familiar with the singer/ 
band and the type of music they play. Thus, as the reader studies the notice, he/ 
she will be forming his/her own opinions about the information, such as whether 
or not the concert will be good, if he/she is free that evening, if the venue seems 
appropriate, etc. Teachers can help learners with transactional texts by helping 
them make connections from the text to self or text to world. This can be done 
by having readers write responses to a text in a journal or by asking them to un¬ 
derline things in a text that are familiar to them (an experience, a place, etc.) in 
order to offer them another way to approach a text, especially if the text is more 
complex or longer than what learners are used to or capable of. 

Transactional texts sometimes require a direct exchange or response from the 
reader, such as in the case of interview questions or a questionnaire. It is import¬ 
ant to remember that reading is not a passive activity: it can and should be inte- 
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grated with the other skills, such as writing and speaking. In other words, we read 
something and takes note on it or write a summary of it. We read something and 
then listen to someone talk about the topic, matching the opinions or versions of 
what we read to what we hear. And we read to discuss what we have read, to give 
opinions on the topic or even just to talk about how a text made us feel. Thus, it 
is essential to remember that reading comprehension does not happen in a vac¬ 
uum. In order to really understand what they read, learners must be given plenty 
of opportunities to interact with the text in a variety of ways. 

Teachers should introduce a variety of online and ICT resources from which learn¬ 
ers can choose to improve and increase reading comprehension and vocabulary 
acquisition. Websites such as readingrockets.org and Topmarks ( http://www.top- 
marks.co.uk/english-qames/7-11-vears/readinq) are two such websites that offer 
reading resources for teachers and parents. Learners can be encouraged to ac¬ 
cess websites which offer a variety of reading material and short stories, such 
as the International Children’s Digital Library ( http://en.childrenslibrarv.org/) . the 
Project Gutenberg website ( http://www.qutenberq.orq/ ) and the American Li¬ 
brary Association’s compilation of reading resources and favorite children’s sto¬ 
ries ( http://qws.ala.org/cateqorv/favorite-childrens-stories ). ReadTheory ( http:// 
www.readtheorv.org/) is a free classroom resource that can be accessed by both 
teachers and learners for practicing reading comprehension online. For devel¬ 
oping vocabulary, learners can use a variety of online dictionaries and thesau- 
ruses, such as Merriam-Webster ( http://learnersdictionarv.com/) and Cambridge 
Essential British English ( http://dictionarv.cambridqe.org/us/dictionarv/essen- 
tial-british-english/) . There is also a wealth of more interactive resources available 
to learners for vocabulary acquisition, such as wordcentral.com and Visuwords. 
com . Learners should be given opportunities to explore these resources in order 
to enrich their understanding of written English. 

Use of resources and study skills One of the purposes for reading that has been men¬ 
tioned is reading for information. Learners at this age will be using reading texts 
as a reference more than in previous sublevels. Thus it is important that learners 
be given study skills that will help them when approaching a reading text for ref¬ 
erence. 

A good question to start with is How do we read? As readers, we use a variety of 
reading strategies that help us organize and comprehend a text. Some of these 
strategies are mentioned in the previous subthread: skimming and scanning, 
reading for gist and for detail, making inferences and predictions. In addition 
to these strategies, learners in EGB Superior are ready to begin implementing 
with frequency other study skills, such as notetaking and summarizing. To illus¬ 
trate, as learners read a text, they should be encouraged to write in the margins. 
These margin notes may be used to clarify a concept or word, to make note of 
something that is not understood, to make a connection to another subject or 
to provide a personal reaction to the content. Learners should also be required 
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to take notes on key words and key information as they read. Afterwards, they 
can summarize (verbally or in writing) what they understood, what they think the 
main idea of the text was, what they think the author’s intention was, etc. 

Other study skills can be introduced as well at this level. Learners can practice us¬ 
ing the SQ3R technique (“SQ3R reading method”, n.d.): before reading, they sur¬ 
vey the text (i.e., skim for important words/sections/diagrams, etc.) and then turn 
title and headings into questions that will help them organize the information 
(e.g., What do / know about Bats? What do bats eat? How do they interact with 
the environment?, etc.). During the Q stage, the learners think of questions they 
want answered by the text. It can be helpful to write the questions out together 
as a class until learners are comfortable with thinking of the questions they want 
answered. The next part of the technique is the 3 R’s: Read, Recite and Review. 
During the Read stage, learners should try to find the answers to their questions 
from the previous stage, and confirm if what they thought they knew about the 
subject was right or wrong. In the Recite stage, learners should try to paraphrase 
or summarize (both verbally and in written form) the paragraph or section they 
read. And in the final stage, Review, they refer back to their notes and the text to 
quiz themselves on what they remember. One of the techniques they can use in 
this stage is to cover up the text and just look at the pictures or diagrams to see 
if they recall the main ideas and details. Another technique is that they can make 
flashcards of key information or go back to a reading a few days later and record 
by audio or video what they are still struggling with or what they now understand 
better. Learners can be asked to reorganize their notes or put their notes into a 
graphic organizer as well. 

Many EFL teachers encourage learners to bring a dictionary to the classroom, or 
make sure learners have access to one in class. Nevertheless, at this stage in their 
development, learners should begin taking responsibility for finding and evaluat¬ 
ing learning resources as well. As a class, teacher and learners can review online 
EFL resources such as an app or a web site, then make decisions together as to 
when and for what purpose the resource would be useful. In addition, learners 
can share their own suggestions of resources they use and think are helpful. Fi¬ 
nally, learners can be put in charge of creating their own learning resources, such 
as flashcards or grammar charts, and these resources can be saved by the teach¬ 
er and reused each year with a new group of students. 

Literacy-rich environment The environment of the classroom is often referred to as “the 
third teacher” (Gribble, 2014, 3 rd bullet point), meaning the environment is anoth¬ 
er source of information and inspiration for the learners. Susan Fraser states that 
“A classroom that is functioning successfully as a third teacher will be responsive 
to the children’s interests, provide opportunities for children to make their think¬ 
ing visible and then foster further learning and engagement” (as cited in “The 
Third Teacher”, 2012, p. 1). Thus, it can be concluded that a literacy-rich, print-rich 
environment continues to be important in EGB Superior. 
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A literacy-rich environment is not only rich in print and visual material, but also 
one in which all four language skills are emphasized. For instance, the teacher 
can bring in board games and realia instead of worksheets and handouts. Learn¬ 
ers’ work should be displayed prominently, and used during the school year as 
a resource, a reminder, or even as inspiration! The classroom should have a wide 
range of different age- and level-appropriate reading material, on topics of in¬ 
terest to the learners. Reading materials can be dictionaries, thesauruses, books, 
magazines, posters, brochures, pamphlets, labels and printed rules and/or direc¬ 
tions. It is important that teachers make use of these items in terms of language 
growth as well as enjoyment. Learners should be encouraged to use and refer to 
these materials often, so that they see not just the use for them but also the need. 

Within the classroom there should be spaces that invite learners to talk, listen, 
speak and write. These spaces should produce opportunities for learners to take 
part in authentic activities, for example, writing a thank you note to a substitute 
teacher, writing out and posting project instructions or regularly updating a class 
calendar. Teachers can encourage learners to collect and bring in “found” items - 
things that learners encounter outside of the classroom which have a relationship 
with the unit or language, such as a menu in English from a local restaurant, or 
a food label that is in both English and Spanish. “Found” items can be placed on 
an “exploration" shelf that learners can access before, during and after lessons. 
A literacy-rich environment should be flexible and meaningful, adapted and de¬ 
signed to fit each class’s particular needs and interests (“The Third Teacher”, 2012, 
p. 2). Furthermore, the literacy-rich environment does not have to be restricted to 
within the four classroom walls. Outside of the classroom, for instance, and with 
the help and permission of school administrators, signs and notices around the 
school could be written in both LI and L2. 

In addition to the physical classroom environment, learners also need strategies 
for interpreting and making sense of these literacy-rich items (“The Third Teach¬ 
er”, 2012, p. 2). It does little good for a classroom to be full of books and maga¬ 
zines in L2 if learners don’t have the skills needed to be able to identify their use 
or differentiate one from another. It also does little good for students to have 
access to Internet or other digital resources if they are not taught how to evaluate 
the usefulness or veracity of the information they find. Thus, a literacy-rich envi¬ 
ronment needs to go beyond just labeling words and displaying learners’ work 
to working on a skill set learners can put into action to help them organize and 
make sense of the constant stream of ideas and information they are confronted 
with on a daily basis. 

Cross-curricular content. Integrating English language instruction with content learning 
can help learners in a variety of ways. One major benefit is that integrating lan¬ 
guage instruction with content is motivating for learners, since they get the op¬ 
portunity to use their linguistic skills and knowledge in real, meaningful contexts, 
and can see language as part of the “big picture” between language and society 
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(Rainier, 2010, para. 5). It challenges students in different ways, so that they can 
build their confidence in diverse learning situations. Lastly, when learners use L2 
to study and practice content, they internalize the language in ways that produce 
better retention and recall. 

Cross-curricular content should be integrated across the curriculum, and activi¬ 
ties should be based on hands-on activities. Teachers should connect what stu¬ 
dents hear to what they can see and experience, in order to make the input 
comprehensible (Met, 1994, p. 164). Learners need to interact with the content 
in diverse ways, such as describing attributes and characteristics, classifying in¬ 
formation, explaining change and hypothesizing or predicting activities. Graphic 
organizers and charts are tools that learners can use to help understand and 
interpret the material. Aside from specific content vocabulary, learners can also 
work on root words, prefixes and suffixes, lexical items which will similarly inform 
the learners’ LI subjects. 


Curricular Thread 4: Writing 

Writing is a complex intellectual task that involves various language and cognitive 
skills, everything from punctuation and mechanics to grammar and word choice. 
Writing well also means mastering organizational skills and having enough back¬ 
ground information on a topic in order to write about something. Needless to 
say, it is a lifelong skill learners will need for future academic and career oppor¬ 
tunities. While writing in one’s first language can be challenging enough, writing 
in a foreign language can be even more daunting. Often students lack some of 
these skills completely, even in LI, which makes the task of teaching writing even 
more complicated. When learners write in a second or foreign language, however, 
they get practice expressing themselves purposefully and intentionally. Since the 
nature of writing is deliberate, the learners have time to think about what they 
want to say and how they want to say it. They have time to choose the best word 
or grammar structure, and revise their work in order to clarify points or correct 
mistakes. Moreover, they can choose when it is ready to be read, after they feel 
relatively confident that they have done what was needed to produce the best 
possible product. Of course, these are all characteristics of written production 
which are not part of spoken production, where interaction happens much more 
quickly and spontaneously. Thus the act of writing gives learners a chance to 
slow down and interact with the language in a different and more intimate way 
than speaking does. 

Good writers are usually good readers, so it is important to keep in mind that the 
two skills often go hand in hand. Learners need to be familiar with different text 
types and their organization, as well as special vocabulary, in order to produce 
their own, similar texts. They need to have considered an author’s purpose and 
intention, in order to recognize their own. Finally, they need to read examples 
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of other people’s writing to evaluate and analyze what makes written text clear, 
comprehensible and interesting. 

Literacy building. Literacy is more than just reading and writing. The UNESCO 
defines it as “the ability to identify, understand, interpret, create, communicate, 
compute, and use printed and written materials associated with varying con¬ 
texts” (as cited in Wilson, p.Tl). They go on to further elaborate, “The development 
of literacy involves a continuum of learning in enabling individuals to achieve their 
goals, to develop their knowledge and potential, and to participate fully in their 
community and wider society” (as cited in Wilson, p. 11). Thus literacy can be seen 
as not just something important in school or academic settings, but the develop¬ 
ment of a skillset that will allow learners to become fully and highly functioning 
members of society. 

Extended writing, such as writing in a journal or doing free writing, is a good way 
for learners to continue building literacy skills. In extended writing assignments 
learners are expected to write for a set period of time, and are not supposed to 
worry about spelling or grammar or other mechanics. In addition, there is no need 
to correct the writing itself, although it should be responded to. Teachers can re¬ 
spond by reading the piece and writing comments in the margins. By responding, 
learners recognize the effects their words can have on others, and will usually be 
motivated to write when they know they will be receiving comments and reac¬ 
tions. Another way to respond to extended writing is to have learners do dialogue 
journals. Dialogue journals are used as a way to interact informally between stu¬ 
dent and teacher, or student and student, in written form. They are meaningful 
and engaging because they involve the reader and make the act of writing seem 
less lonely or isolated (“Dialogue journals”, n.d., para. 1). Dialogue journals can be 
used as a springboard from which other writing topics can emerge, and also as a 
way for learners to practice and engage in independent thinking. 

Having learners keep learning logs is another way to promote literacy building 
among EGB Superior learners. In a learning log, students must record what they 
are learning, the questions they still have and responses they have to the chal¬ 
lenges, goals and tasks set by the teacher (or even by themselves). Learning logs 
can be collected each week in order to monitor progress toward specific learning 
and language goals. As they are personalized, they can provide learners with a 
unique record of their thinking and learning process. Learners can use them to 
set class goals or even as a source for reflection at the end of a unit. 

Literacy skills and strategies can also be improved through collaborative writing. 
Collaborative writing is usually considered a motivating, nonthreatening medium 
for learners to work on their writing, and is a worthwhile activity for the brain¬ 
storming and outlining stages of process writing. Nevertheless, teachers should 
continue doing “word work”, such as conducting exercises to develop phonemic 
awareness and improve automatic high frequency word recognition, and con- 
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solidating spelling rules through word walls and other reference aids. Engaging 
learners regularly in the writing process through the use of brainstorming and 
drafting will set the foundation for clear, organized writing, and engaging learn¬ 
ers in the revision and editing processes will not only help improve their linguistic 
functions but also increase individual accountability and help them become more 
autonomous writers (and learners). 

In addition to “traditional” literacy goals, today’s learners need to build 21 st centu¬ 
ry skills, including digital and media literacy. Digital and media literacy are abso¬ 
lutely essential in today’s society. We are all citizens in a digital age. 

“We want - or, rather, we need - today’s students to critically consume 
information, to create and share across time and space, to cocreate 
and collaborate to solve problems, to persevere in light of setbacks, 
and to maintain flexibility. Digital literacies provide opportunities for 
the inquiries that will develop these skills” (Hicks & Hawley Turner, 

2013, p. 59). 

With more and more employers requiring digital skills from prospective employ¬ 
ees, it is vital that learners be given opportunities to develop and improve their 
digital literacy skills. These skills include, but are not limited to, everything from 
the use of word processing programs and search engines to online safety and 
digital citizenship. 

According to the U.S. Digital Literacy website, media literacy is “the ability to 
encode and decode the symbols transmitted via media and the ability to syn¬ 
thesize, analyze and produce mediated messages” ("Information and media lit¬ 
eracy”, 2015, point 3). In other words, it is a means to access deeper, more com¬ 
plex thought processes and understanding. Digital and media literacy can be 
developed through the use of collaborative writing tools such as Google Apps. 
Teachers can poll learners on their needs, likes and dislikes. Blogs can be used as 
a means to start conversations, connect students’ ideas and cocreate texts and 
meanings. In areas where technology and access are not readily available, it is 
crucial that teachers consider ways to give learners “comparable, if not equita¬ 
ble, opportunity to engage digitally and develop their literacies” (Hicks & Hawley 
Turner, 2013, p. 59). 

In EGB Superior, teachers should continue building on the learners’ digital literacy 
foundation, not only by thinking in terms of what the learners can do with digital 
tools and how they can use them to further their academic strengths, but also by 
enforcing responsible and safe online behaviors. This includes, but is not limited 
to, responsible use of social media, learning how to deal with cyberbullying and 
identifying ways to be a good digital citizen (e.g., by demonstrating digital safety, 
being able to create a strong password, etc.). 
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9 Elements of Digital Citizenship (Gegan, 2016) 

Learners at this age will more than likely have their own social media accounts, 
and will probably be using social media and Internet in a variety of ways in their 
personal and home life. This does not mean, however, that teachers should as¬ 
sume learners will automatically be able to apply their emerging digital skills to 
the classroom. Teachers will still need to guide learners in how to find appropriate 
references and web sites on the Internet, how to use a search engine and how to 
curate information from the Web. In the classroom learners can put their digital 
skills to use by contributing to a class wiki or blog. Teachers can create a class 
Facebook page where assignments and videos can be posted and commented 
on, or they can occasionally implement elements of the flipped classroom in a 
lesson or unit. Learners can publish their writing online or use apps and web 
sites such as LiveBinder and Pinterest, which can help them organize their ideas. 
Teachers and learners should consistently evaluate the use of these digital tools 
in order to be sure that they remain accessible and relevant to the students’ learn¬ 
ing goals and needs. 

Text production At the EGB Superior level, learners should begin applying level-ap¬ 
propriate writing skills to create and produce composition that reflects effective 
word and grammatical choice. By now they should be able to select the text type 
to fit their writing purpose and can begin to develop editing skills and revision 
strategies in order to improve their command of writing conventions, such as 
content, organization and language use. While there will still be basic errors in 
usage and mechanics, learners should be given plenty of opportunities to prac¬ 
tice revising and editing their work in order to produce the most polished form 
possible within their language level. 

Mastering writing conventions is a long process that involves many facets of the 
written language. One such facet is reading. In order to produce appropriate 
and accurate written text, learners must be given exposure to similar text types 
as a reader. Age-appropriate text types in EGB Superior are formal and infor- 
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mal emails, short personal reflections and essays, how-to articles, short (real and 
imaginary) biographies, written notes to others and survey questions, among 
others. Learners should get practice identifying and studying the written features 
of these text types, so that they can use them as models for their own writing. 
Other writing prompts that can help learners improve style and language use are 
doing daily journal entries, writing responses to a Question/Quote-of-the-Day 
(QOTD) or penning a short reaction to a Phrase/Photo-of-the-Day (POTD). 

There are many websites where learners can practice the different prewriting stag¬ 
es of the writing process, such as stormboard.com and bubbl.us for brainstorm¬ 
ing, and websites like Essay Map ( http://www.readwritethink.org/files/resources/ 
interactives/essavmap/) and Interactive outline tools ( http://rwtinteractives.ncte. 
org/view interactive.asox?id-722) can be used by learners for organizing their 
writing. Other websites, such as auill.org . can give learners practice finding and 
correcting basic writing errors, or allow learners to check their own writing for 
basic word use and errors in mechanics ( slickwrite.com) . In addition to using ICT 
tools, teachers can make text organization explicit by cutting up different text 
types and having learners order the sentences or paragraphs, in order to show 
how they relate together. Drawing learners’ attention to topic sentences and sup¬ 
porting details will also positively influence cohesion and coherence. To practice 
revising and editing, teachers can model ways to revise and edit work, then ask 
learners to talk through the process in pairs or small collaborative writing groups. 


Curricular Thread 5: Language through the arts 

As mentioned above, Puchta (2016) identifies an education rich in the values 
of art as a necessity for teenage learners (p.1). This includes developing an ap¬ 
preciation of and affinity for the fine arts as well as the performing arts. It also 
takes learners’ self-expression and creativity into account. This curricular thread 
proposes just that: instilling in our learners a love for art and literature, song and 
dance, theater and personal expression, architecture and design. By exploring the 
myriad ways humans choose to express themselves, and by taking place in their 
own forms of self-expression, learners will benefit in terms of their grades, their 
achievements and their personal happiness and satisfaction. 

Using the arts as a means to delve into language can be done by having learners 
respond creatively to a piece of literature or music. They can formulate their re¬ 
sponse in a dramatization, song, picture or poem. The options are virtually end¬ 
less and only limited by the learners’ own creativity and initiative. Stories also 
provide a launching off point from which learners can experience and enjoy lan¬ 
guage. There is a power in stories: understanding right and wrong, exploring dif¬ 
ferent sets of values from a position of safety, empathizing and identifying with 
characters. Giving learners ample opportunities to examine both linguistic and 
nonlinguistic responses and reactions to the arts will enrich their learning experi- 
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ence, make them better at understanding themselves and others and help them 
become highly functioning adults able to deal with and interact in a variety of 
situations. Teachers can be good examples of this by encouraging and inviting 
self-expression, and by recognizing that there are often different answers and 
solutions to problems, all of which are just as valuable and just as precise. As an 
added bonus, when teachers value learners’ self-expression, they send the mes¬ 
sage that they also value the person, increasing their self-esteem and confidence, 
which in turn creates a positive learning environment for everyone. 


Literary texts in context. Stories and poems are an exciting way to access deeper un¬ 
derstanding of a topic and a better appreciation of language. Through the power 
of stories learners are introduced to universal topics of struggle and triumph. As 
learners observe how characters deal with problems and find solutions, they can 
begin to resolve their own issues, as well as larger societal and global issues. Lit¬ 
erary texts are not only limited to written expressions of text, such as literature 
and poetry, however. Literary texts can also be verbal, such as songs and rhymes. 
They can be physical, as seen in corporal expression through dance and drama¬ 
tization. All of the literary texts that comprise a culture and language can and 
should be considered a rich source of information and material for the language 
learner. Literary texts, including literature, can spur students to speech (Hill, 1986, 
p. 9) and be a stimulus to internalize language and provide a relatable and en¬ 
joyable context from which learners can explore linguistic features and universal 
concepts. 

Learners in EGB Superior are ready for stories that contain characters they can 
relate to and empathize with. They are interested in stories that have clear reso¬ 
lutions to problems, and that contain a series of linked events which have clear 
connections to each other. They enjoy a balance between dialogue and narrative, 
provided the language is graded to their specific level and abilities. Learners at 
this sublevel are quite capable of finding imagery in poems, of recognizing simile 
and metaphor and of identifying irony and paradox when guided by the teacher. 

Another important aspect of this subthread is the act of extensive reading. In ex¬ 
tensive reading, learners bring their own reading texts to class (or at home) and 
read for an extended period of time. This type of reading is meant to be purely 
enjoyable, and should never be tested or evaluated. Practitioners of extensive 
reading note that their learners improve in all areas and skills, across the board. 
One reason is, again, motivation. Learners are allowed to choose the text and 
read it as they like. While some teachers may worry that this is a waste of time, 
and that such reading often results in "fluff”, experts such as Krashen (2004) 
state that usually the opposite happens: learners develop a love of reading, read 
more, get better at it and eventually feel confident to tackle other kinds of read¬ 
ing. This can be summarized in the figure “The virtuous circle of the good reader”. 
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"The virtuos circle of the good reader" 



As teachers, we want to get our learners into this “virtuous” circle, so that read¬ 
ing becomes enjoyable and they can reap the benefits of it in all aspects of their 
language learning. 

It cannot be stressed enough the influence this would have in the EFL classroom. 
We learn to write through reading. We learn vocabulary and structure. We learn 
nuances in the language that cannot be conveyed in normal classroom inter¬ 
actions. Through reading, gains are made in all of our students’ abilities (Day & 
Bamford, 1998, p.37). Most teachers would not argue the gains to be made in 
terms of language proficiency, but learners can even make gains in attitude, by 
increasing their desire to learn and understand the language as well as their ap¬ 
preciation of it. Reading affects - in a positive way - all of our language skills, so 
teachers should embrace extensive reading as an essential part of the curriculum. 

In addition to stories and literature, learners at this age have a natural attraction 
to modern music. Analyzing and understanding song lyrics can be quite motivat¬ 
ing to them, and as all teachers know, motivation is key to learning. Learners need 
to approach texts in a variety of ways in order to stimulate and maintain their 
interest. Retelling a story or finding examples of personification and symbolism in 
a text invites learners to relate to a text in a different way. Identifying understate¬ 
ment and exaggeration helps learners infer information and author’s intention 
from texts. Responses to literature and literary texts can be nonlinguistic as well. 
For instance, learners can be invited to add a picture or diagram to a text. They 
can be asked to create a dance or gesture based on a text, or make a decision 
after reading a poem or listening to a song. 

Whichever way teachers decide to approach this subthread, learners will be im¬ 
mersed in the context of the language, experiencing it from the same standpoint 
as its native speakers. 
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Creative writing Creative writing in the EFL curriculum can benefit students by help¬ 
ing them organize their thoughts and connect ideas. Through creative writing, 
they will work on fluency by noticing grammar and vocabulary as they express 
themselves. This, in turn, boosts their confidence and self-esteem. It is also an 
enjoyable activity in which learners may already be participating in LI. In addition, 
as learners engage in creative writing assignments, they become better writers 
overall. 

In this sublevel it is a good time to reintroduce texts from learners’ past, such as 
fairy tales they grew up with. Learners at this age like to rewrite and change them 
as much as their language level permits, and love to find similarities and differ¬ 
ences between their childhood stories and those from another culture (Curtain & 
Dahlberg, 2010, p. 28). 

Creative writing can take many forms. It can be collaborative, which means learn¬ 
ers must discuss and negotiate as they write, thus integrating the skills. Students 
who like to talk more than write are generally more willing to spend time writing 
when in collaborative groups, so it can be engaging and motivating as well. At 
level A2.1, learners can write very short poems or stories. Their creative writing 
activities can be open-ended and limitless, such as completing the ending to an 
unfinished story, or quite restricted, such as composing a haiku. Adding verses to 
popular or favorite songs can motivate learners to demonstrate what they know 
about a literary text, as well as identify what they want to know. Creative writing 
at level A2.1 can also take the form of rearranging a story or a part of a story, or 
of introducing Intertexuality, where learners combine story elements and features 
from one piece of work or genre to another. Learners can change or rewrite a 
part of a story read in class, or invent a game based on it. In the same vein as 
the “Choose Your Own Adventure” stories, learners at this age can create stories 
that include options for the reader, thus interacting with the reader and making 
their writing more clear and effective. They can incorporate their digital skills and 
talents in their creative writing by making digital storyboards, creating a weekly 
podcast or collaborating on a blog or wiki. 

Creative thinking skills. Creative thinking skills are just as important in today’s day and 
age as other types of thinking and learning. Some of the creative thinking skills 
that are easiest to put into practice in the EFL classroom are brainstorming and 
imagining, but others such as changing and inventing as also easy to incorporate 
in EFL lessons. Learners this age should work in groups often so that they can 
improve their creative thinking skills. As they work together, they learn to take in¬ 
tangible ideas and thoughts and apply meaning to them in a concrete way. They 
are forced to be creative as they negotiate the group’s opinions and ideas, and 
often end up inventing things that they wouldn’t have been able to do if they had 
been working individually. Learners should be encouraged to evaluate their work, 
and teachers can provide them with simple scoring rubrics which they can use 
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to judge and assess their own and their peers’ work, in order to plan for improve¬ 
ments on future assignments. 

Group brainstorming is a wonderful way to generate ideas, in addition to con¬ 
ditioning learners to be open to novelty and concepts that are foreign to them. 
By keeping an open mind and considering everyone’s contributions, learners will 
often come up with a creative solution to a problem. This may result in an en¬ 
riched ability to synthesize information and improve abstract thought. It will also 
provide a need for language, which will make the lesson meaningful and improve 
learners’ fluency and possibly accuracy. By refining their creative thinking skills, 
learners will also be developing flexibility of mind and openness to new and novel 
thinking. 


23 




2. Curricular Objectives of the English as a Foreign Language Area for 
Submvel Superior of Educacion General Basica 


By the end of Sublevel Superior of EGB, and as a result of the learning 
outcomes in the EFL area, learners will be able to: 


O.EFL 4.1 

Identify the main ideas, some details and inferences of written 
texts, in order to produce level-appropriate critical analysis of 
familiar subjects and contexts. 

O.EFL 4.2 

Appreciate and value English as an international language and a 
medium to interact globally. 

O.EFL 4.3 

Independently read A2.1 level text in English as a source of enter¬ 
tainment and interpersonal and intrapersonal interaction. 

O.EFL 4.4 

Develop creative and critical thinking skills when encountering 
challenges in order to promote autonomous learning and deci¬ 
sion making. 

O.EFL 4.5 

Introduce the need for independent research as a daily activity 
by using electronic resources (ICT) in class while practicing ap¬ 
propriate competences in the four skills. 

O.EFL 4.6 

Write short descriptive and informative texts related to personal 
information or familiar topics and use them as a means of com¬ 
munication and written expression of thought. 

O.EFL 4.7 

Use spoken and written literary text in English such as poems, 
short stories, comic strips, short magazine articles and oral in¬ 
terviews on familiar subjects in order to inspire oral and written 
production at an A2.1 level. 

O.EFL 4.8 

Integrate written and spoken text in order to identify cultural 
differences and similarities within a range of local, national and 
global contexts familiar to the learner. 

O.EFL 4.9 

Create a sense of awareness in terms of accuracy when learners 
interact in English using high-frequency and level-appropriate 
expressions in order to reach an effective command of spoken 
language. 
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3. Performance Criteria for English as a Foreign Language Area for 
Submvel Superior of Educacion General Basica 


Curricular Thread 1 

Communication and cultural awareness 


MANDATORY (7) DESIRABLE (3) 


. 

EFL 4.1.1 

Compare and contrast oral traditions, myths, folktales and lit¬ 
erature from Ecuador and international regions and cultures 
and identify similarities and differences and universal cultural 
themes. 

EFL 4.1.2 

Recognize and demonstrate an appreciation of some common¬ 
alities and distinctions across cultures and groups (differentiat¬ 
ed by gender, ability, generations, etc.) including the students’ 
own. 

EFL 4.1.3 

Display an understanding of the relationship between the prac¬ 
tices and perspectives of different cultures by recognizing and 
sharing cross-cultural experiences and ideas. 

EFL 4.1.4 

Demonstrate mindfulness, empathy, tolerance and an overall re¬ 
spect for the integrity of cultures in daily classroom activities. 

EFL 4.1.5 

Apply self-correcting and self-monitoring strategies in social 
and classroom interactions. (Example: asking questions, start¬ 
ing over, rephrasing, exploring alternative pronunciations or 
wording, etc.) 

EFL 4.1.6 

Seek and provide information and assistance, orally or in writing 
and in online or face-to-face interactions, for personal, social 
and academic purposes. 

EFL 4.1.7 

Interpret and demonstrate knowledge of nonverbal and oral 
communication features by applying them in appropriate con¬ 
texts. (Example: use of stress, intonation, pace, etc.) 

EFL 4.1.8 

Use suitable vocabulary, expressions, language and interaction 
styles for formal and informal social or academic situations in 
order to communicate specific intentions in online and face-to- 
face interactions. (Example: thanking, making promises, apol¬ 
ogizing, asking permission, chatting with friends, answering in 
class, greeting an authority figure, etc.) 
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EFL 4.1.9 

Recognize the consequences of one’s actions by demonstrating 
responsible decision-making at school, online, at home and in 
the community, while considering ethical standards, safety con¬ 
cerns, social norms and mutual respect. 

EFL 4.1.10 

Recognize and appreciate individual and group similarities and 
differences by establishing and maintaining healthy and reward¬ 
ing online and face-to-face relationships based on communica¬ 
tion and cooperation. 


Curricular Thread 2 
Oral communication 


MANDATORY (11) DESIRABLE (5) 


EFL 4.2.1 

Understand phrases and expressions related to areas of most 
immediate priority within the personal and educational do¬ 
mains, provided speech is clearly and slowly articulated. (Exam¬ 
ple: daily life, free time, school activities, etc.) 

EFL 4.2.2 

Use a series of phrases and sentences to describe aspects of 
personal background, immediate environment and matters of 
immediate need in simple terms using grammatical structures 
learnt in class (although there may be frequent errors with tens¬ 
es, personal pronouns, prepositions, etc.) 

EFL 4.2.3 

Follow and understand short, straightforward audio messages 
and/or the main idea/dialogue of a movie or cartoon (or other 
age-appropriate audio-visual presentations) if delivered slowly 
and visuals provide contextual support. (Example: an announce¬ 
ment of a bus delay, an intercom announcement at school, a 
dialogue supported by facial expressions/gestures and appro¬ 
priate intonation, etc.) 

EFL 4.2.4 

Deduce the meanings of unfamiliar phrases and words from 
a context containing familiar elements. (Example: colloquial 
greetings, exclamations, interjections, etc.) 

EFL 4.2.5 

Understand most changes in the topic of discussion if people 
speak slowly. 

EFL 4.2.6 

Use other students’ contributions in class as models for their 

own. 
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EFL 4.2.7 

Identify the main idea and some details of recorded news reports, 
documentaries and interviews reporting on seasonal festivities, 
environmental issues, food and international customs, climate, 
weather, etc., where the visuals support the commentary. 

EFL 4.2.8 

Follow main ideas in topics covered in other curricular subjects 
with the help of visual support, using concepts and vocabulary 
that have been studied in advance. 

EFL 4.2.9 

Use new words and expressions which occur in conversations 
in the personal and educational domains, and make use of such 
terms and expressions wherever appropriate and necessary. 

EFL 4.2.10 

Sustain a conversational exchange on a familiar, everyday subject 
when carrying out a collaborative/paired learning activity in 
which there are specific instructions for a task. 

EFL 4.2.11 

Give short, basic descriptions of everyday activities and events 
within familiar contexts and use simple descriptive language 
to compare and make brief statements about objects and 
possessions. (Example: family, school, living conditions, personal 
belongings, etc.) 

EFL 4.2.12 

Describe habits, routines, past activities and experiences within 
the personal and educational domains. 

EFL 4.2.13 

Interact with reasonable ease in structured situations and short 
conversations within familiar contexts, provided that speech 
is given clearly, slowly and directly. (Example: an interview, an 
information gap activity, etc.) 

EFL 4.2.14 

Ask and answer straightforward follow-up questions within 
familiar contexts, such as school and family life, provided 
there are opportunities to ask for clarification, reformulation or 
repetition of key points. 

EFL 4.2.15 

Deal with practical, everyday communication demands 
within familiar contexts, effectively and without undue effort. 
(Example: meeting people, extending and accepting invitations, 
exchanging information, giving reasons, asking and answering 
questions about routines and preferences, etc.) 

EFL 4.2.16 

Initiate, maintain and end a conversation to satisfy basic needs 
and/or handle a simple transaction. 
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Curricular Thread 3 
Reading 

MANDATORY (7) DESIRABLE (3) 


EFL 4.3.1 

Understand main points in short simple texts on familiar sub¬ 
jects. (Example: news about sports or famous people, descrip¬ 
tions, etc.) 

EFL 4.3.2 

Make use of clues such as titles, illustrations, organization, text 
outline and layout, etc. to identify and understand relevant infor¬ 
mation in written level-appropriate text types. 

EFL 4.3.3 

Find specific predictable information in short, simple texts in a 
range of age- and level-appropriate topics. (Example: biogra¬ 
phies, news articles, narratives, memoirs and personal accounts, 
formal letters and emails, etc.) 

EFL 4.3.4 

Find the most important information in print or online sources in 
order to support an idea or argument. (Example: Internet search 
engines, online advertising, online or print timetables, web pag¬ 
es, posters, adverts, catalogues, etc.) 

EFL 4.3.5 

Use everyday reference material in order to select information 
appropriate to the purpose of an inquiry and relate ideas from 
one written source to another. 

EFL 4.3.6 

Apply learning strategies to examine and interpret a variety of 
written materials using prior knowledge, graphic organizers, 
context clues, note taking and finding words in a dictionary. 

EFL 4.3.7 

Read, gather, view and listen to information from various sources 
in order to organize and discuss relationships between academic 
content areas. (Example: nonfiction books for young adults, the 
Internet, audio and media presentations, oral interviews, maps, 
diagrams, reference books, magazines, etc.) 

EFL 4.3.8 

Assess, compare and evaluate the quality of written texts and vi¬ 
sual presentations using different criteria and ICT tools related to 
the organization, subject area and purpose of a text. (Examples 
of text types: editorials, letters to the editor, political speeches, 
illustrations, charts, advertisements, etc.) 

EFL 4.3.9 

Demonstrate an ability to interact and engage with a wide range 
of ICT and classroom resources in order to strengthen literacy 
skills and strategies. 

EFL 4.3.10 

Select from and evaluate a range of both physical and digital 
texts and materials in order to promote acquisition and develop 
an appreciation of the language. 
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Curricular Thread 4 
Writing 


MANDATORY (6) DESIRABLE (3) 


EFL 4.4.1 

Convey information and ideas through simple transactional or 
expository texts on familiar subjects using ICT tools and con¬ 
ventions and features of English appropriate to audience and 
purpose. 

EFL 4.4.2 

Make and use a simple print or digital learning resource to com¬ 
pare and contrast information in order to demonstrate under¬ 
standing and command of a topic. 

EFL 4.4.3 

Critically evaluate information from references, including those 
found on the web, and recommend print and digital sources to 
other learners. 

EFL 4.4.4 

Write to describe feelings/opinions in order to effectively influ¬ 
ence an audience. (Example: persuade, negotiate, argue, etc.) 

EFL 4.4.5 

Recognize that various types of writing require different lan¬ 
guage, formatting and special vocabulary. (Example: a recipe, a 
letter, etc.) 

EFL 4.4.6 

Identify a variety of types and formats of potential resources 
and the value, purpose and audience of each for use in the ed¬ 
ucational domain. (Example: audio/video, multimedia, website, 
database, book, thesaurus, scholarly/popular, current/historical, 
etc.) 

EFL 4.4.7 

Use the process of prewriting, drafting, revising, peer editing and 
proofreading (i.e., “the writing process") to produce well-con¬ 
structed informational texts. 

EFL 4.4.8 

Convey and organize information using facts and details in or¬ 
der to illustrate diverse patterns and structures in writing. (Ex¬ 
ample: cause and effect, problem and solution, general-to-spe- 
cific presentation, etc.) 

EFL 4.4.9 

Select and make effective use of a range of digital tools to write, 
edit, revise and publish written work in a way that supports col¬ 
laboration, learning and productivity. (Example: image editing, 
GoogleDrive, infographic makers, audio and video editing, pre¬ 
sentation apps, etc.) 
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Curricular Thread 5 
Language through the arts 

MANDATORY (8) DESIRABLE (3) 


EFL 4.5.1 

Make use of main points in literary texts (authentic and semi-au¬ 
thentic, oral and written) to understand short simple everyday 
stories, especially if there is visual support. 

EFL 4.5.2 

Compare and present personal and formal responses to and in¬ 
terpretation of published literary works and the works of peers, 
referring to details and features of the text. (Example: text struc¬ 
ture, plot, ideas, events, vocabulary, etc.) 

EFL 4.5.3 

Make predictions, inferences and deductions to demonstrate 
different levels of meaning of literary works presented orally or 
in digital form, including literal and implied meanings. (Example: 
summarizing, explaining and identifying, word choice, symbols, 
points of view, etc.) 

EFL 4.5.4 

Create personal stories by adding imaginative details to real-life 
stories and situations, using appropriate vocabulary and ele¬ 
ments of the literature learners have read or heard. 

EFL 4.5.5 

Gain an understanding of literary concepts such as genre, plot, 
setting, character, point of view, theme and other literary ele¬ 
ments in order to apply them to one’s own creative texts. 

EFL 4.5.6 

Create an effective voice using a variety of ICT tools, writing 
styles and typical features of a genre to create stories, poems, 
sketches, songs and plays, including those that reflect tradition¬ 
al and popular Ecuadorian cultures. 

EFL 4.5.7 

Locate and identify selected literary elements and techniques 
in texts and relate those elements to those in other works and 
to learners’ own experiences. (Example: setting, character, plot, 
theme, point of view, imagery, foreshadowing, climax, etc.) 

EFL 4.5.8 

Evaluate and recommend literary texts (both written and oral, 
online, in video or in print) according to pre-established criteria. 
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EFL 4.5.9 

Engage in collaborative activities through a variety of student 
groupings to create and respond to literature and other literary 
texts. (Example: small groups, cooperative learning groups, lit¬ 
erature circles, process writing groups, etc.) 

EFL 4.5.10 

Collaboratively produce criteria for evaluating literary texts and 
the effectiveness of group work. 

EFL 4.5.11 

Participate in creative thinking through brainstorming, working 
in groups, games and problem-solving tasks by showing the 
ability to accept a variety of ideas and capitalize on other peo¬ 
ple’s strengths. 
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4. Evaluation criteria tor English as a Foreign Language in Educacion 
General Basica Superior 

Curricular Thread 1: Communication and cultural awareness 


• . Evaluation criteria 

CE.EFL.4.1. Compare and contrast oral traditions and literature from Ecuador 
and beyond in order to manifest an understanding of the relationship between 
cultural perspectives and practices and by sharing cross cultural experiences. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Finding recipes from other cultures and regions and then sharing them in class. 

• Completing a Venn diagram about two stories from different countries. 

Hearing a story from another country and finding similarities with a story from Ec¬ 
uador. 

Reading two stories from different regions in Ecuador and completing a chart to 
show the differences. 

Reading a story from another region/culture and sharing a similar experience. 

Reflecting on differences between people from other countries and regions. 

Researching traditional stories/myths/legends from other cultures and presenting 
them on a class blog. 

Looking at the title of a myth/story from another culture and writing three ques¬ 
tions. Then reading the story to find the answers, using Internet for those that went 
unanswered. 

Watching a video about a legend or traditional story from Ecuador or another coun¬ 
try, and taking notes on the cultural practices mentioned. 

• Sharing a cross-cultural experience (such as traveling, trying a new food, meeting 
someone from another country) in pairs or as a class. 

Reading a story about another culture and responding to the main ideas with a 
short opinion. 

Watching a video or reading a text about different cultural practices and recording 
information about similarities and differences in a graphic organizer. 



















Educacion General Basica 



ENGLISH AS A FOREIGN LANGUAGE FOR SUBNIVEL SUPERIOR ##### 


General EFL area objectives being assessed 

OG.EFL1. Encounter socio-cultural as¬ 
pects of their own and other countries 
in a thoughtful and inquisitive manner, 
maturely and openly experiencing other 
cultures and languages from the secure 
standpoint of their own national and 
cultural identity. 

OG.EFL2. Draw on this established pro¬ 
pensity for curiosity and tolerance to¬ 
wards different cultures to comprehend 
the role of diversity in building an inter- 
cultural and multinational society. 


Skills and performance descriptors to be evaluated 


EFL 4.1.1. Compare and contrast oral tra¬ 
ditions, myths, folktales and literature 
from Ecuador and international regions 
and cultures and identify similarities 
and differences and universal cultural 
themes. 

EFL 4.1.3. Display an understanding of the 
relationship between the practices and 
perspectives of different cultures by 
recognizing and sharing cross-cultural 
experiences and ideas. 


How the objectives contribute to the exit profile 

I. 2. We are driven by intellectual curios¬ 
ity, question both local and internation¬ 
al realities, reflect on and apply our in¬ 
terdisciplinary knowledge to cope with 
problems in a collaborative and code¬ 
pendent manner, so as to take advan¬ 
tage of all possible resources and infor¬ 
mation. 

5.1. We take on social responsibility and 
have the ability to interact with hetero¬ 
geneous groups from an understanding, 
tolerant, and empathetic standpoint. 

5.2. We build our national identity in 
search of a peaceful world and we val¬ 
ue our multi-ethnicity and multi-cultural 
background. We respect the identity of 
other peoples and individuals. 

J. l. We understand the needs and 
strengths of our country and commit to 
building an equal, inclusive and demo¬ 
cratic society. 


Indicators for the performance criteria 


I.EFL.4.1.1. Learners can compare and 
contrast oral traditions, myths, folktales 
and literature from Ecuador and other 
cultures in order to demonstrate an 
understanding of the relationship 
between cultural practices and 
perspectives. Learners can share cross- 
cultural experiences while naming 
universal cultural themes. (1.2, S.l, S.2, J.l) 


CEFR: A2.1. Topics: World Around Us, 
Countries and Nationalities, Descriptions 
and Appearance, Adjectives, Time, 
Natural World, Personal Experiences, 
Food, Free Time and Hobbies. 
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# . Evaluation criteria 

CE.EFL.4.2. Recognize and demonstrate an appreciation of commonalities be¬ 
tween cultures as well as the consequences of one’s actions while exhibiting 
socially responsible behaviors. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

■■ Completing and illustrating statements about socially responsible behaviors. (Ex¬ 
ample: One thing I do to help the environment is..., i can help people in my neigh¬ 
borhood when /...) 

Making a useful object out of recycled materials. (Example: a frame, a pencil holder, 
etc.) 

Creating a poster of class rules. 

Inviting a guest speaker from another country to class and asking and answering 
questions about his/her culture/country. 

Researching through the Internet about other cultures and ways of life and present¬ 
ing them to the class using digital tools. 

Reading a list of actions people take and evaluating and discussing the consequenc¬ 
es on others (including on the environment). 

• Simulating desirable social behaviors through role play activities. 

•> Choosing pictures that demonstrate responsibility (helping an elder cross the 
sidewalk, stopping two children from throwing rocks at a dog, being respectful of 
people who dress differently, being open to accepting new ideas/foods, etc.) and 
identifying why each is desirable and what consequences the irresponsible actions 
would have. 

Writing survey questions about socially and culturally responsible behaviors and 
surveying classmates. Publishing the results in an online chart. 
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General EFL area objectives being assessed 


OG.EFL1. Encounter socio-cultural aspects 
of their own and other countries in a 
thoughtful and inquisitive manner, mature¬ 
ly and openly experiencing other cultures 
and languages from the secure standpoint 
of their own national and cultural identity. 

OG.EFL2. Draw on this established pro¬ 
pensity for curiosity and tolerance to¬ 
wards different cultures to comprehend 
the role of diversity in building an inter- 
cultural and multinational society. 


Skills and performance descriptors to be evaluated 


EFL 4.1.2. Recognize and demonstrate an 
appreciation of some commonalities 
and distinctions across cultures and 
groups (differentiated by gender, abili¬ 
ty, generations, etc.) including the stu¬ 
dents’ own. 

EFL 4.1.9. Recognize the consequenc¬ 
es of one’s actions by demonstrating 
responsible decision-making at school, 
online, at home and in the communi¬ 
ty, while considering ethical standards, 
safety concerns, social norms and mu¬ 
tual respect. 


How the objectives contribute to the exit profile 

J.3. We act with respect and responsi¬ 
bility both towards ourselves and oth¬ 
ers, nature and the world of ideas. We 
meet our obligations and demand re¬ 
spect for our rights. 

S.l. We take on social responsibility and 
have the ability to interact with hetero¬ 
geneous groups from an understanding, 
tolerant and empathetic standpoint. 


Indicators for the performance criteria 


I.EFL.4.2.1. Learners can name similar¬ 
ities and differences between different 
aspects of cultural groups. Learners can 
demonstrate socially responsible behav¬ 
iors at school, online, at home and in the 
community, and evaluate their actions 
by ethical, safety and social standards. 
(J.3, S.l, 1.1) 


1.1. We have creative initiatives and pro¬ 
ceed with passion, open minds, and a 
vision of the future. We assume authen¬ 
tic leadership, are responsible and pro¬ 
active when making decisions, and pre¬ 
pare ourselves to face the risks brought 
on by our actions. 


CEFR: A2.1. Topics: Home, World Around 
Us, Natural World, Family, School, Coun¬ 
tries and Nationalities, Descriptions and 
Appearance, Adjectives, Food, Personal 
Experiences. 
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• . Evaluation criteria 

CE.EFL.4.3. Interact with others using self-monitoring and self-correcting strat¬ 
egies as well as appropriate nonverbal and oral communication features. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Participating in short role plays using a range of verbal and nonverbal communica¬ 
tion. 

Listening to a dialogue and identifying errors in speech or problems for communi¬ 
cation. 

Rating one’s self after a speaking activity, according to a set rubric. 

Practicing a specific self-correcting strategy during a pair work activity. 

Talking in pairs about a video learners have watched using only English. 

Demonstrating desirable behaviors during class, group and pair discussions. (Exam¬ 
ple: not interrupting, participating equally, completing one's work neatly and on time, 
not distracting others, etc.) 

Consulting a self-correction list before a speaking or writing assignment. 

- Completing a self-assessment and writing a goal based on the results. 

Keeping a record of one's mistakes and accomplishments and updating it frequently. 

Watching a video and identifying desirable language use. (Example: organization of 
ideas, use of expressions or target vocabulary, etc.) 

Making positive statements to peers. 

Recording student interactions in class and watching them later in order to identify 
behaviors the learners need to increase and those they need to decrease. (Example: 
not leaving one's seat, looking partner in the eyes, asking follow up questions, etc.) 

Responding to classroom activities and pair work through short expressions or 
emoticons. 

■■ Completing a short self-evaluation or peer evaluation after a communicative task. 

• Creating selfie videos for class assignments and sharing them on a class blog. 
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General EFL area objectives being assessed 

OG.EFL6. Through selected media, par¬ 
ticipate in reasonably extended spoken 
or written dialogue with peers from dif¬ 
ferent LI backgrounds on work, study or 
general topics of common interest, ex¬ 
pressing ideas and opinions effectively 
and appropriately 


Skills and performance descriptors to be evaluated 


EFL 4.1.5. Apply self-correcting and self-mon¬ 
itoring strategies in social and classroom 
interactions. (Example: asking questions, 
starting over, rephrasing, exploring alter¬ 
native pronunciations or wording, etc.) 


OG.EFL7. Interact quite clearly, confi¬ 
dently and appropriately in a range of 
formal and informal social situations 
with a limited but effective command of 
the spoken language (CEFR B1 level) 

How the objectives contribute to the exit profile 

1.3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of commu¬ 
nication such as numerical, digital, artis¬ 
tic and gestures. We take responsibility 
for what we say. 

5.4. We adapt to the demands of work¬ 
ing as part of a team, understanding the 
context and respecting the ideas and 
contributions of other people. 

J.4. We accept and act on our strengths 
and weaknesses in order to become 
better human beings and fulfill our life 
plan. 


EFL 4.1.7. Interpret and demonstrate knowl¬ 
edge of nonverbal and oral communication 
features by applying them in appropriate 
contexts. (Example: use of stress, intona¬ 
tion, pace, etc.) 


Indicators for the performance criteria 


I.EFL.4.3.1. Learners can employ a range of 
self-monitoring and self-correcting strate¬ 
gies and interpret and use appropriate ver¬ 
bal and nonverbal communication features 
to communicate in familiar contexts. (1.3, 
S.4, J.4) 


CEFR: A2.1. Topics: All Topics. 
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• . Evaluation criteria 

CE.EFL.4.4. Demonstrate the ability to ask for and give information and 
assistance using appropriate language and interaction styles in a variety of social 
interactions. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Playing games that practice classroom language, turn-taking, being polite, etc. 

• Comparing answers in pairs or small groups. 

Working in small groups to complete a cultural project. (Example: different musical 
genres in Ecuador, traditional food in Latin America, etc.) 

Participating in short dialogues and role plays to practice target language. (Exam¬ 
ple: thanking others, apologizing, asking for help, greeting authorities, etc.) 

Practicing the language needed to deal with a need through a mini role play. 

• Writing jokes or riddles in pairs in order to share with other pairs. 

- Singing songs that practice helpful language. 

• Communicating with an “e-pal” from another country or city. 

Writing comments on a blog to find more information about a topic. 

• Creating a “live" video on Facebook to get help with a homework assignment. 
Using social media to network with teens across the globe. 
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General EFL area objectives being assessed 

OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently access 
further (language) learning and practice 
opportunities. Respect themselves and 
others within the communication pro¬ 
cess, cultivating habits of honesty and 
integrity into responsible academic be¬ 
havior. 


Skills and performance descriptors to be evaluated 


EFL 4.1.6. Seek and provide information 
and assistance, orally or in writing and 
in online or face-to-face interactions, for 
personal, social and academic purposes. 


OG.EFL6. Through selected media, par¬ 
ticipate in reasonably extended spoken 
or written dialogue with peers from dif¬ 
ferent LI backgrounds on work, study or 
general topics of common interest, ex¬ 
pressing ideas and opinions effectively 
and appropriately. 

OG.EFL7. Interact quite clearly, confi¬ 
dently and appropriately in a range of 
formal and informal social situations 
with a limited but effective command of 
the spoken language (CEFR B1 level) 

How the objectives contribute to the exit profile 

J.2. Our actions are carried out with eth¬ 
ics, generosity, integrity, coherence and 
honesty in mind. 

J.3. We act with respect and responsi¬ 
bility both towards ourselves and oth¬ 
ers, nature and the world of ideas. We 
meet our obligations and demand re¬ 
spect for our rights. 

J.4. We accept and act on our strengths 
and weaknesses in order to become 
better human beings and fulfill our life 
plan. 


EFL 4.1.8. Use suitable vocabulary, expres¬ 
sions, language and interaction styles for 
formal and informal social or academic 
situations in order to communicate spe¬ 
cific intentions in online and face-to-face 
interactions. (Example: thanking, making 
promises, apologizing, asking permission, 
chatting with friends, answering in class, 
greeting an authority figure, etc.) 


Indicators for the performance criteria 


I.EFL.4.4.1. Learners can demonstrate 
an ability to give and ask for information 
and assistance using level-appropriate 
language and interaction styles in online 
or face-to-face social and classroom in¬ 
teractions. (J.2, J.3, J.4, 1.3) 


1.3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of commu¬ 
nication such as numerical, digital, artis¬ 
tic and gestures. We take responsibility 
for what we say. 


CEFR: A2.1. Topics: All Topics. 
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• . Evaluation criteria 

CE.EFL.4.5. Display an appreciation of and demonstrate respect for individual 
and group differences by establishing and maintaining healthy and rewarding 
relationships based on communication and cooperation. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Collaborating on a group project. 

• Completing group work in a fair and honest manner and accepting the group’s de¬ 
cisions. 

Helping learners in the class who have a different skill set. 

• Sharing ideas freely and without jealousy. 

Making positive remarks to other learners in class. 

Encouraging classmates to stay motivated when needed. 

Writing a weekly journal entry about a cross-cultural experience. 

• Sending an audio communication with a positive message to a learner in another 
classroom. 

Recommending a favorite free time activity to a classmate and accepting the recom¬ 
mendations of others. 

• Giving assistance to those who are struggling, even when not directly asked to. 

Refraining from complaining or making negative remarks in class. 

Displaying patience when a learner needs the teacher to repeat instructions. 

Exhibiting responsible behaviors when finishing a task early. (Example: not distract¬ 
ing others, not leaving one’s seat, keeping busy, checking to see if a neighboring 
learner needs help, asking the teacher if he/she can help with something, etc.) 

Identifying and capitalizing on the strengths of others. 
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General EFL area objectives being assessed 


Skills and performance descriptors to be evaluated 


OG.EFL1. Encounter socio-cultural as¬ 
pects of their own and other countries 
in a thoughtful and inquisitive manner, 
maturely and openly experiencing other 
cultures and languages from the secure 
standpoint of their own national and cul¬ 
tural identity. 

OG.EFL2. Draw on this established pro¬ 
pensity for curiosity and tolerance to¬ 
wards different cultures to comprehend 
the role of diversity in building an inter- 
cultural and multinational society. 

OG.EFL5. Directly access the main points 
and important details of up-to-date 
English language texts, such as those 
published on the web, for profession¬ 
al or general investigation, through the 
efficient use of ICT and reference tools 
where required. 

OG.EFL7. Interact quite dearly, confi¬ 
dently and appropriately in a range of 
formal and informal social situations with 
a limited but effective command of the 
spoken language (CEFR E>1 level) 

How the objectives contribute to the exit profile 

J.3. We act with respect and responsi¬ 
bility both towards ourselves and others, 
nature and the world of ideas. We meet 
our obligations and demand respect for 
our rights. 

S.l. We take on social responsibility and 
have the ability to interact with hetero¬ 
geneous groups from an understanding, 
tolerant and empathetic standpoint 

S.4. We adapt to the demands of work¬ 
ing as part of a team, understanding the 
context and respecting the ideas and 
contributions of other people. 


EFL 4.1.10. Recognize and appreciate in¬ 
dividual and group similarities and dif¬ 
ferences by establishing and maintaining 
healthy and rewarding online and face-to- 
face relationships based on communica¬ 
tion and cooperation. 


EFL 4.1.4. Demonstrate mindfulness, em¬ 
pathy, tolerance and an overall respect 
for the integrity of cultures in daily class¬ 
room activities. 


Indicators for the performance criteria 

I.EFL.4.5.1. Learners can appreciate and 
show respect for individual and group 
differences by establishing and main¬ 
taining healthy and rewarding online 
and face-to-face interactions. Learners 
can communicate and cooperate in a 
respectful, empathetic manner. (J.3, S.l, 
S.4) 


CEFR: A2.1. Topics: All Topics. 
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Curricular Thread 1 - Oral communication 


• . Evaluation criteria 

CE.EFL.4.6. Listening for Meaning: Understand and follow the main idea in spo¬ 
ken texts set in familiar everyday contexts, provided speech is clear and artic¬ 
ulate, and deduce the meanings of unfamiliar words and phrases using context 
clues and/or prior knowledge. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Listening to a set of instructions and matching them to the corresponding picture. 
Listening to and following class commands. 

Listening to a simple, straightforward story and correcting false statements. (Exam¬ 
ple: Veronica climbed a mountain on her vacation - True, Veronica saw gray dolphins 
- False, she saw pink dolphins, etc.) 

Listening to a short conversation between two speakers and deciding who is speak¬ 
ing, where they are and how they feel. (Example: two friends, on the phone, talking 
about a sick friend, etc.) 

Listening for specific words in a conversation and trying to guess the meaning from 
the context. (Example: understanding that How's it going? is a greeting that means 
How are you?, etc.) 

Watching a video clip and paraphrasing the main idea. (Example: The girl is having 
problems with her math homework, etc.) 

Listening to a dialogue and writing the main idea and setting. (Example: Main idea: 
our school lunch, Setting: school cafeteria, etc.) 

Listening to a dialogue and completing a chart with key information. (Example: 
Name, country, nationality, language, etc.) 
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General EFL area objectives being assessed 


OG.EFL3. Access greater flexibility of 
mind, creativity, enhanced linguistic 
intelligence and critical thinking skills 
through an appreciation of linguistic dif¬ 
ferences. Enjoy an enriched perspective 
of their own LI and of language use for 
communication and learning. 

OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently access 
further (language) learning and practice 
opportunities. Respect themselves and 
others within the communication pro¬ 
cess, cultivating habits of honesty and 
integrity into responsible academic be¬ 
havior. 


How the objectives contribute to the exit profile 

I. 3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of commu¬ 
nication such as numerical, digital, artis¬ 
tic and gestures. We take responsibility 
for what we say. 

S.l. We take on social responsibility and 
have the ability to interact with hetero¬ 
geneous groups from an understanding, 
tolerant, and empathetic standpoint. 

J. 4. We accept and act on our strengths 
and weaknesses in order to become 
better human beings and fulfill our life 
plan. 


Skills and performance descriptors to be evaluated 

EFL 4.2.1. Understand phrases and ex¬ 
pressions related to areas of most im¬ 
mediate priority within the personal and 
educational domains, provided speech is 
clearly and slowly articulated. (Example: 
daily life, free time, school activities, etc.) 

EFL 4.2.4. Deduce the meanings of unfa¬ 
miliar phrases and words from a context 
containing familiar elements. (Example: 
colloquial greetings, exclamations, inter¬ 
jections, etc.) 

EFL 4.2.5. Understand most changes in the 
topic of discussion if people speak slowly. 


EFL 4.2.8. Follow main ideas in topics 
covered in other curricular subjects with 
the help of visual support, using concepts 
and vocabulary that have been studied in 
advance. 

Indicators for the performance criteria 


I.EFL.4.6.1. Learners can grasp the gen¬ 
eral meaning of spoken texts set in famil¬ 
iar everyday contexts and infer changes 
in the topic of discussion, as well as de¬ 
duce the meanings of unfamiliar words 
and exchanges through the use of con¬ 
text clues, provided speech is given slow¬ 
ly and clearly and there is sufficient visual 
support. (1.3, S.l, J.4) 


CEFR: A2.1. All topics. 
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• . Evaluation criteria 

CE.EFL.4.7. Listening for Information: Follow and identify some main ideas and 
details in short and straightforward spoken or audio texts set in familiar con¬ 
texts, when delivered slowly and with visuals to provide contextual support. 
Use spoken contributions in class as models for one’s own speech. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Listening to instructions for a short task and carrying them out. (Example: First 
paint the stick. Next put the beads on the ribbon. Then tie the ribbons to the stick. 
Hang the ribbon on a tree branch, etc.) 

Listening to spoken or recorded descriptions of familiar scenes, and marking the 
words you hear. (Example: Learners hear a dialogue between two teenagers talking 
about an assignment. They circle the verbs they hear, etc.) 

Listening to a dialogue between two or more people and deciding if each statement 
is true or false. (Example: Julia wants to call her mother - True. Ms. Trenton gives her 
permission to use the cell phone in class - False, etc.) 

Watching a short video and writing three new things they learned. (Example: Sharks 
aren't mammals. They are fish. Sometimes they attack humans, but not all sharks are 
dangerous. Their teeth can grow back, etc.) 

• Watching a short video and then talking to a partner about whether or not they 
agree with the speaker or a statement. (Example topics for videos: Best vacation 
sites in Ecuador, strangest foods, scariest animals in the world, etc.) 

Listening to another learner’s answers in class and responding appropriately. (Ex¬ 
ample: giving praise, correcting an error, asking a follow-up question, etc.) 

Listening to a short dialogue and then writing and acting out a similar dialogue, us¬ 
ing some of the same phrases and expressions. (Example: a dialogue between two 
friends asking about a homework assignment, etc.) 
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General EFL area objectives being assessed 


Skills and performance descriptors to be evaluated 


OG.EFL3. Access greater flexibility of 
mind, creativity, enhanced linguistic 
intelligence and critical thinking skills 
through an appreciation of linguistic 
differences. Enjoy an enriched per¬ 
spective of their own LI and of lan¬ 
guage use for communication and 
learning. 

OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently ac¬ 
cess further (language) learning and 
practice opportunities. Respect them¬ 
selves and others within the commu¬ 
nication process, cultivating habits of 
honesty and integrity into responsible 
academic behavior. 

OG.EFL7. Interact quite clearly, confi¬ 
dently and appropriately in a range of 
formal and informal social situations 
with a limited but effective command 
of the spoken language (CEFR B1 level). 


EFL 4.2.3. Follow and understand short, 
straightforward audio messages and/or 
the main idea/dialogue of a movie or car¬ 
toon (or other age-appropriate audio-visual 
presentations) if delivered slowly and vis¬ 
uals provide contextual support. (Example: 
an announcement of a bus delay, an inter¬ 
com announcement at school, a dialogue 
supported by facial expressions/gestures 
and appropriate intonation, etc.) 


EFL 4.2.6. Use other students’ contributions 
in class as models for their own. 


EFL 4.2.7. Identify the main idea and some 
details of recorded news reports, documen¬ 
taries and interviews reporting on seasonal 
festivities, environmental issues, food and 
international customs, climate, weather, etc., 
where the visuals support the commentary. 


How the objectives contribute to the exit profile 

1.2. We are driven by intellectual cu¬ 
riosity, question both local and inter¬ 
national realities, reflect on and apply 
our interdisciplinary knowledge to 
cope with problems in a collabora¬ 
tive and codependent manner, so as 
to take advantage of all possible re¬ 
sources and information. 

1.3. We can communicate in a clear 
manner, in ourown and other languag¬ 
es. We make use of different codes of 
communication such as numerical, 
digital, artistic and gestures. We take 
responsibility for what we say. 

5.4. We adapt to the demands of 
working as part of a team, under¬ 
standing the context and respecting 
the ideas and contributions of other 
people. 


Indicators for the performance criteria 


I.EFL.4.7.1. Learners can identify the main 
idea and some details in short straightfor¬ 
ward spoken audio texts set in familiar con¬ 
texts when the message is delivered slowly 
and there is other contextual support. (Ex¬ 
ample: rules for a game, classroom instruc¬ 
tions, a dialogue in a scene from a cartoon 
or movie, etc.) Learners can use other class¬ 
mate’s contributions in class as models for 
their own. (1.2, 1.3, S.4) 


CEFR: A2.1. All topics. 
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+ . Evaluation criteria 

CE.EFL.4.8. Production - Accuracy and Intelligibility: Communicate needs and 
information clearly and in simple terms, using grammatical structures learned 
in class (although there may be frequent errors), effectively and without undue 
effort. Demonstrate an ability to make appropriate use of new words and expres¬ 
sions in social interactions. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Recording in-class conversations and dialogues in order to make note of correct and 
appropriate language usage and intelligibility. 

Having learners make a selfie video to say what they know about a topic before 
coming to class. Observing that they can say what they want without too many long 
pauses. 

• Asking classmates to repeat an answer or statement if needed to clarify something. 

(Example: Can you say that again? Do you mean _?, etc.) 

• Asking for help in class when necessary. (Example: What's the answer? How do you 

say _? Do you have an eraser? Can you help me with _?, etc.) 

• Showing the student a video clip of a simple situation and asking them to describe 
what is happening/has happened. (Example: The boy’s crying because he can’t find 
his dog. The girl is helping him look for the dog. They can’t find it, etc.) 

Doing a mingle activity where learners ask and answer survey questions about af¬ 
ter school activities. (Example: Do you play chess? What activities do you do after 
school?, etc.) Observing to see whether each student’s questions and answers are 
understandable by other learners and if they use appropriate or new vocabulary. 

Asking the learners to read a dialogue in pairs. Learners record themselves and then 
listen to the recording in order to assess clarity of sounds, production of phonemes, 
rhythm and intonation. 
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Skills and performance descriptors to be evaluated 


General EFL area objectives being assessed 


OG.EFL3. Access greater flexibility of 
mind, creativity, enhanced linguistic intel¬ 
ligence and critical thinking skills through 
an appreciation of linguistic differences. 
Enjoy an enriched perspective of their 
own LI and of language use for communi¬ 
cation and learning. 


EFL 4.2.2. Use a series of phrases and sentenc¬ 
es to describe aspects of personal background, 
immediate environment and matters of imme¬ 
diate need in simple terms using grammatical 
structures learnt in class (although there may be 
frequent errors with tenses, personal pronouns, 
prepositions, etc.) 


OG.EFL5. Directly access the main points 
and important details of up-to-date En¬ 
glish language texts, such as those pub¬ 
lished on the web, for professional or gen¬ 
eral investigation, through the efficient use 
of ICT and reference tools where required. 

OG.EFL7. Interact quite clearly, confident¬ 
ly and appropriately in a range of formal 
and informal social situations with a limit¬ 
ed but effective command of the spoken 
language (CEFR B1 level) 


How the objectives contribute to the exit profile 

1.1. We have creative initiatives and pro¬ 
ceed with passion, open minds, and a vi¬ 
sion of the future. We assume authentic 
leadership, are responsible and proactive 
when making decisions, and prepare our¬ 
selves to face the risks brought on by our 
actions. 

1.2. We are driven by intellectual curiosity, 
question both local and international re¬ 
alities, reflect on and apply our interdisci¬ 
plinary knowledge to cope with problems 
in a collaborative and codependent man¬ 
ner, so as to take advantage of all possible 
resources and information. 


EFL 4.2.9. Use new words and expressions which 
occur in conversations in the personal and edu¬ 
cational domains, and make use of such terms 
and expressions wherever appropriate and nec¬ 
essary. 

EFL 4.2.15. Deal with practical, everyday com¬ 
munication demands within familiar contexts, 
effectively and without undue effort. (Example: 
meeting people, extending and accepting invi¬ 
tations, exchanging information, giving reasons, 
asking and answering questions about routines 
and preferences, etc.) 

Indicators for the performance criteria 


I.EFL.4.8.1. Learners can communicate person¬ 
al information and basic immediate needs and 
deal with other practical everyday demands in 
familiar contexts, effectively and without undue 
effort and using grammatical structures and vo¬ 
cabulary seen in class (although there may be 
frequent, basic errors). (1.1. 1.2, 1.3, S.1) 


1.3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of communi¬ 
cation such as numerical, digital, artistic 
and gestures. We take responsibility for 
what we say. 


CEFR: A2.1. All topics. 


S.1. We take on social responsibility and 
have the ability to interact with heteroge¬ 
neous groups from an understanding, tol¬ 
erant, and empathetic standpoint. 
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• . Evaluation criteria 

CE.EFL.4.9. Production - Fluency: Use simple language to describe, compare 
and make statements about familiar everyday topics such as objects, posses¬ 
sions and routines in structured situations and short conversations. Interaction is 
with reasonable ease, provided speech is given clearly, slowly and directly. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Asking learners simple questions about themselves, their family or their possessions 
and noting that their response time is relatively quick (i.e., not so slow that the inter¬ 
action becomes uncomfortable for the student or the teacher, and the response is 
appropriate although there may be some basic errors) 

Asking learners to describe a picture of a familiar scene and asking them to give full 
statements about what they can see. (Example: a picture of a classroom: There are 
ten students and one teacher. The teacher is writing on the board. A boy's throwing 
paper, etc.) 

• Conducting a class survey where learners ask each other about a familiar topic and 
record each other’s answers. (Example: What’s your favorite sport? Do you have a fa¬ 
vorite team? What sports do you play? Are you good at it?, etc.) Sharing a few things 
about their classmates’ answers. (Example: Sam is an Emelec fan. He loves soccer 
but he isn't good at it. He is the only Emelec fan in our class. Everyone in our class 
plays soccer, etc.) 

Playing a conversation game, where learners move their tokens around the board 
after choosing a card and answering the question. (Example questions: What sports 
do you play? How often do you go to the movies? What do you do after school? What 
do you do on weekends?, etc.) 

Responding to interactions in class spontaneously and in a way that encourages oth¬ 
ers to interact. (Example: Teacher: What time do you wake up? Student A: / usually 
wake up at 6 a.m. Student B: / do, too! But not today because..., etc.) 
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General EFL area objectives being assessed 


OG.EFL6. Through selected media, par¬ 
ticipate in reasonably extended spoken 
or written dialogue with peers from dif¬ 
ferent LI backgrounds on work, study or 
general topics of common interest, ex¬ 
pressing ideas and opinions effectively 
and appropriately 

OG.EFL7. Interact quite clearly, confi¬ 
dently and appropriately in a range of 
formal and informal social situations 
with a limited but effective command of 
the spoken language (CEFR B1 level) 


Skills and performance descriptors to be evaluated 

EFL 4.2.11. Give short, basic descriptions 
of everyday activities and events within 
familiar contexts and use simple descrip¬ 
tive language to compare and make brief 
statements about objects and posses¬ 
sions. (Example: family, school, living con¬ 
ditions, personal belongings, etc.) 

EFL 4.2.12. Describe habits, routines, past 
activities and experiences within the per¬ 
sonal and educational domains. 

EFL 4.2.13. Interact with reasonable ease 
in structured situations and short conver¬ 
sations within familiar contexts, provided 
that speech is given clearly, slowly and 
directly. (Example: an interview, an infor¬ 
mation gap activity, etc.) 


How the objectives contribute to the exit profile 

1.3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of commu¬ 
nication such as numerical, digital, artis¬ 
tic and gestures. We take responsibility 
for what we say. 

1.4. We perform our actions in an orga¬ 
nized manner, with independence and 
autonomy. We use logical, complex and 
critical thinking skills and practice intel¬ 
lectual humility throughout our learning 
process in life. 

5.4. We adapt to the demands of work¬ 
ing as part of a team, understanding the 
context and respecting the ideas and 
contributions of other people. 


Indicators for the performance criteria 


I.EFL.4.9.1. Learners can use simple lan¬ 
guage to describe, compare and state 
facts about familiar everyday topics such 
as possessions, classroom objects and 
routines in short, structured situations, in¬ 
teracting with relative ease. (1.3, 1.4, S.4) 


CEFR: A2.1. All topics. 
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+ . Evaluation criteria 

CE.EFL.4.10. Interaction - Interpersonal: Participate effectively in familiar and 
predictable conversational exchanges by asking and answering follow-up ques¬ 
tions, provided there are opportunities to use repair strategies (e.g. asking for 
clarification) and sustain conversational exchanges in pairs to complete a task, 
satisfy a need or handle a simple transaction. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

• Conducting a role play between two students on a given topic. (Example: talking 
about routines, finding common free time activities, playing a guessing game, etc.) 

Working in pairs to complete an information gap activity. 

Giving learners language prompts to use during pair/group work. (Example: What 
do you think? / agree/disagree. / think we need to..., It’s your turn to say the answer, 
etc.) 

Doing a mingle activity where learners meet and greet each other and ask and an¬ 
swer questions. Observing to see whether the learners can interact effectively and 
whether they are able to ask follow up questions in order to extend the exchange. 
(Example: Do you have a pet? Yes? What is it? A dog? What's its name?- takes 
notes on the answers.) 

» Asking classmates to repeat an answer or statement if needed to clarify something. 
(Example: Can you say that again? Do you mean _?, etc.) 

• Asking for help in class when necessary. (Example: What's the answer? How do you 

say _? Do you have an eraser? Can you help me with _ ?, etc.) 

Establishing a clear expectation of English use for classroom functions. (Example: 
greeting, requesting, thanking, asking for repetition / clarification, giving instruc¬ 
tions, offering help, comparing answers, taking leave, etc.) Informal assessment 
could involve personal notes from the teacher to learners who use L2 regularly. 
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General EFL area objectives being assessed 


Skills and performance descriptors to be evaluated 


OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently access 
further (language) learning and practice 
opportunities. Respect themselves and 
others within the communication pro¬ 
cess, cultivating habits of honesty and 
integrity into responsible academic be¬ 
havior. 

OG.EFL6. Through selected media, par¬ 
ticipate in reasonably extended spoken 
or written dialogue with peers from dif¬ 
ferent LI backgrounds on work, study or 
general topics of common interest, ex¬ 
pressing ideas and opinions effectively 
and appropriately. 

OG.EFL7. Interact quite clearly, confi¬ 
dently and appropriately in a range of 
formal and informal social situations 
with a limited but effective command of 
the spoken language (CEFR B1 level). 


EFL 4.2.10. Sustain a conversational ex¬ 
change on a familiar, everyday subject 
when carrying out a collaborative/paired 
learning activity in which there are specif¬ 
ic instructions for a task. 


EFL 4.2.14. Ask and answer straightfor¬ 
ward follow-up questions within familiar 
contexts, such as school and family life, 
provided there are opportunities to ask 
for clarification, reformulation or repeti¬ 
tion of key points. 


EFL 4.2.16. Initiate, maintain and end a 
conversation to satisfy basic needs and/ 
or handle a simple transaction. 


Indicators for the performance criteria 


How the objectives contribute to the exit profile 

I. 3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of commu¬ 
nication such as numerical, digital, artis¬ 
tic and gestures. We take responsibility 
for what we say. 

J. 3. We act with respect and responsi¬ 
bility both towards ourselves and oth¬ 
ers, nature and the world of ideas. We 
meet our obligations and demand re¬ 
spect for our rights. 


I.EFL.4.10.1. Learners can effectively par¬ 
ticipate in familiar and predictable every¬ 
day conversational exchanges in order to 
complete a task, satisfy a need or handle 
a simple transaction, using a range of re¬ 
pair strategies. (Example: asking for clari¬ 
fication, etc.) (1.3, J.3, J.4) 


CEFR: A2.1. All topics. 


J.4. We accept and act on our strengths 
and weaknesses in order to become 
better human beings and fulfill our life 
plan. 
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Curricular Thread 3: Reading 


• . Evaluation criteria 

CE.EFL.4.11. Demonstrate comprehension of main ideas and some details in 
short simple texts on familiar subjects, making use of contextual clues to identify 
relevant information in a text. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Reading a text and answering information questions. 

Choosing from a list of words to complete gaps from a reading. 

Reading a short story from the Internet and highlighting interesting facts, then com¬ 
paring them with those of a partner. 

Predicting main ideas by reading the title and using other contextual clues (e.g., illus¬ 
trations, subheadings, etc.) 

Reading a short news article and completing an outline. 

Reading a biography and putting events on a timeline. 

Reading a blog post and writing a comment. 

Reading a paragraph about a familiar content area subject and then correcting incor¬ 
rect sentences. (Example: The United States is the country that grows the most nee 
corn, etc.) 

Following the steps in a simple DIY project. (Example: making a wind chime, creating 
a bird feeder from recycled items, etc.) 

Putting paragraphs in a text in the correct order. 
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General EFL area objectives being assessed 

OG.EFL3. Access greater flexibility of 
mind, creativity, enhanced linguistic 
intelligence and critical thinking skills 
through an appreciation of linguistic dif¬ 
ferences. Enjoy an enriched perspective 
of their own LI and of language use for 
communication and learning. 

OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently access 
further (language) learning and practice 
opportunities. Respect themselves and 
others within the communication pro¬ 
cess, cultivating habits of honesty and 
integrity into responsible academic be¬ 
havior. 

OG.EFL5. Directly access the main 
points and important details of up-to- 
date English language texts, such as 
those published on the web, for profes¬ 
sional or general investigation, through 
the efficient use of ICT and reference 
tools where required. 

How the objectives contribute to the exit profile 

1.2. We are driven by intellectual curios¬ 
ity, question both local and internation¬ 
al realities, reflect on and apply our in¬ 
terdisciplinary knowledge to cope with 
problems in a collaborative and code¬ 
pendent manner, so as to take advan¬ 
tage of all possible resources and infor¬ 
mation. 

1.4. We perform our actions in an orga¬ 
nized manner, with independence and 
autonomy. We use logical, complex and 
critical thinking skills and practice intel¬ 
lectual humility throughout our learning 
process in life. 


Skills and performance descriptors to be evaluated 


EFL 4.3.1. Understand main points in short 
simple texts on familiar subjects. (Exam¬ 
ple: news about sports or famous people, 
descriptions, etc.) 


EFL 4.3.2. Make use of clues such as titles, 
illustrations, organization, text outline and 
layout, etc. to identify and understand rel¬ 
evant information in written level-appro¬ 
priate text types. 


EFL 4.3.3. Find specific predictable infor¬ 
mation in short, simple texts in a range of 
age- and level-appropriate topics. (Exam¬ 
ple: biographies, news articles, narratives, 
memoirs and personal accounts, formal 
letters and emails, etc.) 


Indicators for the performance criteria 


I.EFL.4.11.1. Learners can understand main 
ideas and some details in short simple on¬ 
line or print texts on familiar subjects, us¬ 
ing contextual clues to help identify the 
most relevant information. (Example: title, 
illustrations, organization, etc.) (1.2, 1.4) 


CEFR: A2.1. All topics. 
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+ . Evaluation criteria 

CE.EFL.4.12. Use a range of reference materials and sources, both online and 
in print, in order to support ideas, answer inquiries, find relationships and relate 
ideas between different subject areas. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Reading a short text and showing comprehension by completing the accompanying 
graphic organizer. (Example: learners read about reptiles and complete a Venn dia¬ 
gram, etc.) 

Reading a text on a familiar content area subject and then matching phrases or la¬ 
beling pictures. (Example: learners read about animals in the four regions of Ecuador 
and then label the animal with the correct region, etc.) 

Reading two short simple cross curricular texts and using them to support one’s own 
argument or hypothesis. 

Reading about a topic and then identifying reference materials and sources that 
could be used to find out more information. 

Using a list to choose the best sources for finding information on a topic. 

Reading texts from different subject areas and choosing the best title for each. 

Underlining main ideas from texts and then using them to write questions the learner 
has about the topic. 

Thinking of questions about a topic and then using the Internet and other sources to 
find the answers. 

Reading a short text about a topic, watching an accompanying video clip and then 
listening to someone talk about the topic, in order to write a summary of what is 
understood. 

Reading a range of texts from subject areas and finding and defining common 
themes across content areas. (Example: for a text about technology and one about 
art, learners notice that artists are using technology in ways to help them promote 
their work and reach larger audiences, etc.) 
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General EFL area objectives being assessed 


Skills and performance descriptors to be evaluated 


OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently access 
further (language) learning and practice 
opportunities. Respect themselves and 
others within the communication pro¬ 
cess, cultivating habits of honesty and 
integrity into responsible academic be¬ 
havior. 

OG.EFL5. Directly access the main 
points and important details of up-to- 
date English language texts, such as 
those published on the web, for profes¬ 
sional or general investigation, through 
the efficient use of ICT and reference 
tools where required. 


How the objectives contribute to the exit profile 

1.1. We have creative initiatives and pro¬ 
ceed with passion, open minds, and a 
vision of the future. We assume authen¬ 
tic leadership, are responsible and pro¬ 
active when making decisions, and pre¬ 
pare ourselves to face the risks brought 
on by our actions. 

1.2. We are driven by intellectual curios¬ 
ity, question both local and internation¬ 
al realities, reflect on and apply our in¬ 
terdisciplinary knowledge to cope with 
problems in a collaborative and code¬ 
pendent manner, so as to take advan¬ 
tage of all possible resources and infor¬ 
mation. 


EFL 4.3.5. Use everyday reference mate¬ 
rial in order to select information appro¬ 
priate to the purpose of an inquiry and 
relate ideas from one written source to 
another. 

EFL 4.3.4. Find the most important infor¬ 
mation in print or online sources in order 
to support an idea or argument. (Exam¬ 
ple: Internet search engines, online ad¬ 
vertising, online or print timetables, web 
pages, posters, adverts, catalogues, etc.) 

EFL 4.3.7. Read, gather, view and listen 
to information from various sources in or¬ 
der to organize and discuss relationships 
between academic content areas. (Exam¬ 
ple: nonfiction books for young adults, 
the Internet, audio and media presenta¬ 
tions, oral interviews, maps, diagrams, 
reference books, magazines, etc.) 

Indicators for the performance criteria 


I.EFL.4.12.1. Learners can employ a range 
of reference materials and sources, both 
online and in print, in order to support 
ideas, answer inquiries, find relationships 
and relate ideas between different sub¬ 
ject areas. (1.1, 1.2, J.2) 


CEFR: A2.1. All topics. 


J.2. Our actions are carried out with 
ethics, generosity, integrity, coherence, 
and honesty in mind. 
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• . Evaluation criteria 

CE.EFL.4.13. Apply learning strategies such as using prior knowledge and graph¬ 
ic organizers to interpret new information in a text, and assess this information 
according to the organization, subject area and purpose of the text, using differ¬ 
ent criteria, including ICT tools. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

• Studying an infographic on a familiar subject and answering questions about the 
information. (Example: learners study an infographic about teenagers and sleep and 
then answer questions such as, How many hours a night do most teenagers get?, 
What percentage of teens fall asleep in class?, etc.) 

Highlighting relevant key information in a text and crossing out irrelevant information. 
Keeping a vocabulary notebook of synonyms and antonyms of words from a text. 
Completing an outline for a cross-curricular text. 

Brainstorming everything known about a topic and then reading a text to check true 
and false information. 

Reading a letter to the editor and evaluating the purpose and the effectiveness of the 
message, using a rubric. 

Reading a text and matching content-based words to their definition or picture. 

Taking notes of the most important ideas in a short text on a familiar content subject 
area. 

Using an online digital tool such as Workflowy to map out the most important ideas 
from a reading, and then adding appropriate subheadings to each section of the text. 

• Completing a KWL chart about a text. 

• Skimming a text and accompanying pictures and then predicting the answers to 
questions found within the text. 

Using a dictionary to look up key words in a text. 

Comparing two texts on the same subject and choosing the one that is easiest to 
understand. 
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General EFL area objectives being assessed 

OG.EFL3. Access greater flexibility of 
mind, creativity, enhanced linguistic 
intelligence and critical thinking skills 
through an appreciation of linguistic dif¬ 
ferences. Enjoy an enriched perspective 
of their own LI and of language use for 
communication and learning. 

OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently access 
further (language) learning and practice 
opportunities. 

OG.EFL5. Directly access the main 
points and important details of up-to- 
date English language texts, such as 
those published on the web, for profes¬ 
sional or general investigation, through 
the efficient use of ICT and reference 
tools where required. 

How the objectives contribute to the exit profile 

1.2. We are driven by intellectual curios¬ 
ity, question both local and internation¬ 
al realities, reflect on and apply our in¬ 
terdisciplinary knowledge to cope with 
problems in a collaborative and code¬ 
pendent manner, so as to take advan¬ 
tage of all possible resources and infor¬ 
mation. 

I. 4. We perform our actions in an orga¬ 
nized manner, with independence and 
autonomy. We use logical, complex and 
critical thinking skills and practice intel¬ 
lectual humility throughout our learning 
process in life. 

J. 4. We accept and act on our strengths 
and weaknesses in order to become 
better human beings and fulfill our life 
plan. 


Skills and performance descriptors to be evaluated 


EFL 4.3.6. Apply learning strategies to 
examine and interpret a variety of written 
materials using prior knowledge, graphic 
organizers, context clues, note taking and 
finding words in a dictionary. 


EFL 4.3.8. Assess, compare and evaluate 
the quality of written texts and visual pre¬ 
sentations using different criteria and ICT 
tools related to the organization, subject 
area and purpose of a text. (Examples of 
text types: editorials, letters to the editor, 
political speeches, illustrations, charts, 
advertisements, etc.) 


Indicators for the performance criteria 


I.EFL.4.13.1. Learners can apply learning 
strategies such as using prior knowledge 
and graphic organizers to interpret new 
information in a text. Learners can assess 
this information according to the organi¬ 
zation, subject area and purpose of the 
text, through the use of different criteria, 
including ICT tools. (1.2, 1.4, J.4) 


CEFR: A2.1. All topics. 
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+ . Evaluation criteria 

CE.EFL.4.14. Display an ability to interact and engage with a wide range of ICT 
and classroom resources and texts by selecting and evaluating them in order 
to strengthen literacy skills and promote acquisition. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Thinking about questions the learner still has about a subject after reading a text, 
then finding the information using a variety of reference skills and digital tools. 

Reading a text about how to find reliable and relevant online resources and under¬ 
lining key information. 

Recommending an informational web site to another learner. 

• Creating a class list of reliable sources of information and publishing it online or 
displaying it on a poster in class. 

Reading an online text, determining if the information is reliable and giving reasons 
for why or why not. 

Finding a reliable source to back up a statement. 

Identifying statements that use exaggeration or hyperbole (rather than true facts) 
to sway the reader’s opinion. (Example: / can't help you because / have a million 
things to do today, etc.) 

Connecting ideas within and between texts using a double-entry journal. 

Using an everyday reference material in order to understand the main idea and 
some details from a text. (Example: Reading a blog post and identifying statements 
that need evidence to back them up, fact checking information from a social media 
site about the April 2016 earthquake with online information from a reliable source, 
etc.) 

Using the think-aloud strategy to model how learners are making connections be¬ 
tween the text and their own thinking. (Example: / don't understand this part, The 
author isn't believable in this paragraph, etc.) 
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General EFL area objectives being assessed 


Skills and performance descriptors to be evaluated 


OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently access 
further (language) learning and practice 
opportunities. 

OG.EFL5. Directly access the main 
points and important details of up-to- 
date English language texts, such as 
those published on the web, for profes¬ 
sional or general investigation, through 
the efficient use of ICT and reference 
tools where required. 


EFL 4.3.9. Demonstrate an ability to in¬ 
teract and engage with a wide range of 
ICT and classroom resources in orderto 
strengthen literacy skills and strategies. 

EFL 4.3.10. Select from and evaluate a 
range of both physical and digital texts 
and materials in order to promote ac¬ 
quisition and develop an appreciation 
of the language. 


How the objectives contribute to the exit profile 

1.2. We are driven by intellectual curios¬ 
ity, question both local and internation¬ 
al realities, reflect on and apply our in¬ 
terdisciplinary knowledge to cope with 
problems in a collaborative and code¬ 
pendent manner, so as to take advan¬ 
tage of all possible resources and infor¬ 
mation. 

I. 4. We perform our actions in an orga¬ 
nized manner, with independence and 
autonomy. We use logical, complex and 
critical thinking skills and practice intel¬ 
lectual humility throughout our learning 
process in life. 

5.3. We look for harmony between the 
physical and the intellectual. We use our 
emotional intelligence to be positive, 
flexible, friendly, and self-critical. 

J. 2. Our actions are carried out with 
ethics, generosity, integrity, coherence, 
and honesty in mind. 


Indicators for the performance criteria 


I.EFL.4.14.1. Learners can interact and 
engage with a wide range of ICT and 
classroom resources and texts by se¬ 
lecting and evaluating them in order to 
strengthen literacy skills and promote 
acquisition. (1.2, 1.4, S.3, J.2, J.3) 


CEFR: A2.1. All topics. 


J.3. We act with respect and responsi¬ 
bility both towards ourselves and oth¬ 
ers, nature, and the world of ideas. We 
meet our obligations and demand re¬ 
spect for our rights. 
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Curricular Thread 4: Writing 


• . Evaluation criteria 

CE.EFL.4.15. Express information and ideas and describe feelings and opin¬ 
ions in simple transactional or expository texts on familiar subjects in order 
to influence an audience, while recognizing that different texts have different 
features and showing the ability to use these features appropriately in one’s 
own writing. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Watching a video about a controversial topic and writing a short response giving 
your own opinion. 

Listening to a celebrity interview and writing three more interview questions. 
Writing your own answers to interview questions. 

Writing an email to a friend about a movie you saw. 

Looking at a picture and writing a description of what you see or how it makes you 
feel, then comparing descriptions in pairs. 

Watching a video about a natural disaster and writing a blog entry asking for peo¬ 
ple to help with donations. 

Making a poster for a school campaign to increase awareness about animal cruelty. 

Writing a letter to a future learner. (Example: to give advice about how to survive 
the school year, to share your best study skills, etc.) 

Identifying the text type according to writing features and vocabulary. (Example: 
recognizing that a recipe has a section called “ingredients” and one called “direc¬ 
tions”, identifying the introduction, body and conclusion in a news article, etc.) 
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General EFL area objectives being assessed 

OG.EFL3. Access greater flexibility of 
mind, creativity, enhanced linguistic 
intelligence and critical thinking skills 
through an appreciation of linguistic dif¬ 
ferences. Enjoy an enriched perspective 
of their own LI and of language use for 
communication and learning. 

OG.EFL6. Through selected media, 
participate in reasonably extended 
spoken or written dialogue with peers 
from different LI backgrounds on work, 
study or general topics of common 
interest, expressing ideas and opinions 
effectively and appropriately. 

How the objectives contribute to the exit profile 


Skills and performance descriptors to be evaluated 

EFL 4.4.1. Convey information and ideas 
through simple transactional or expos¬ 
itory texts on familiar subjects using 
ICT tools and conventions and features 
of English appropriate to audience and 
purpose. 

EFL 4.4.4. Write to describe feelings/ 
opinions in order to effectively influence 
an audience. (Example: persuade, nego¬ 
tiate, argue, etc.) 

EFL 4.4.5. Recognize that various types 
of writing require different language, 
formatting and special vocabulary. (Ex¬ 
ample: a recipe, a letter, etc.) 

Indicators for the performance criteria 


1.3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of commu¬ 
nication such as numerical, digital, artis¬ 
tic, and gestures. We take responsibility 
for what we say. 

1.4. We perform our actions in an orga¬ 
nized manner, with independence and 
autonomy. We use logical, complex and 
critical thinking skills and practice intel¬ 
lectual humility throughout our learning 
process in life. 

S.3. We look for harmony between the 
physical and the intellectual. We use our 
emotional intelligence to be positive, 
flexible, friendly, and self-critical. 


I.EFL.4.15.1. Learners can convey infor¬ 
mation and ideas and describe feelings 
and opinions in simple transactional or 
expository texts on familiar subjects in 
order to influence an audience, while 
recognizing that different texts have 
different features and showing the abili¬ 
ty to use these features appropriately in 
one's own writing. (1.3, 1.4, S.3, J.2) 


CEFR: A2.1. All topics. 


J.2. Our actions are carried out with eth¬ 
ics, generosity, integrity, coherence, and 
honesty in mind. 
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+ . Evaluation criteria 

CE.EFL.4.16. Make use of simple learning resources, including those created by 
one’s self, in order to compare and contrast information, and choose appropri¬ 
ate resources according to the value, purpose and audience of each. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Making posters in small groups of new phrases and expressions in order to display 
in the classroom. 

Finding a variety of online references to practice a grammar structure, then recom¬ 
mending the best one to the class. 

Using new words or information from a class lesson and creating an online game to 
practice them, then sharing and playing the game with the rest of the class. 

Making flashcards for new words and using them to quiz a partner. 

Recording synonyms and antonyms of words in the margins of reading texts. 

Writing new words and phrases in a vocabulary notebook. 

Looking at a map or GPS and writing the directions to get from one place to an¬ 
other. 

Making a video blog to record comparisons and ideas from class lessons. 

Researching and writing a short paragraph about a new topic and using appropri¬ 
ate references to support your ideas. 

Writing about a topic and choosing words for a glossary and writing the definitions. 

Using a glossary from a text to understand new words and recording the definitions 
and example sentences in a vocabulary notebook. 
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General EFL area objectives being assessed 


Skills and performance descriptors to be evaluated 


OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently access 
further (language) learning and practice 
opportunities. 

OG.EFL5. Directly access the main points 
and important details of up-to-date En¬ 
glish language texts, such as those pub¬ 
lished on the web, for professional or 
general investigation, through the ef¬ 
ficient use of ICT and reference tools 
where required. 

OG.EFL6. Through selected media, par¬ 
ticipate in reasonably extended spoken 
or written dialogue with peers from dif¬ 
ferent LI backgrounds on work, study or 
general topics of common interest, ex¬ 
pressing ideas and opinions effectively 
and appropriately. 

How the objectives contribute to the exit profile 

1.1. We have creative initiatives and pro¬ 
ceed with passion, open minds, and a 
vision of the future. We assume authen¬ 
tic leadership, are responsible and pro¬ 
active when making decisions, and pre¬ 
pare ourselves to face the risks brought 
on by our actions. 

1.3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of commu¬ 
nication such as numerical, digital, artis¬ 
tic and gestures. We take responsibility 
for what we say. 

1.4. We perform our actions in an orga¬ 
nized manner, with independence and 
autonomy. We use logical, complex and 
critical thinking skills and practice intel¬ 
lectual humility throughout our learning 
process in life. 

J.2. Our actions are carried out with 
ethics, generosity, integrity, coherence, 
and honesty in mind. 


EFL 4.4.2. Make and use a simple print 
or digital learning resource to compare 
and contrast information in order to 
demonstrate understanding and com¬ 
mand of a topic. 


EFL 4.4.3. Critically evaluate information 
from references, including those found 
on the web, and recommend print and 
digital sources to other learners. 


EFL 4.4.6. Identify a variety of types 
and formats of potential resources and 
the value, purpose and audience of each 
for use in the educational domain. (Ex¬ 
ample: audio/video, multimedia, web¬ 
site, database, book, thesaurus, scholar¬ 
ly/popular, current/historical, etc.) 

Indicators for the performance criteria 


I. EFL.4.16.1. Learners can use and make 
simple learning resources, both on¬ 
line and in print, in order to compare 
and contrast information. Learners can 
choose appropriate resources and crit¬ 
ically evaluate the information in these 
resources, according to the value, pur¬ 
pose and audience of each. (1.1, 1.3, 1.4, 

J. 2, J.4) 


CEFR: A2.1. All topics. 


J.4. We accept and act on our strengths 
and weaknesses in order to become 
better human beings and fulfill our life 
plan. 
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+ . Evaluation criteria 

CE.EFL.4.17. Show an ability to convey and organize information through the 
use of facts and details and by employing various stages of the writing pro¬ 
cess, while using a range of digital tools to promote and support collaboration, 
learning and productivity. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

• Completing the gaps in a sentence. (Example: Nancy has a car. — car is green. — 
needs a new car, etc.) 

Reading an online movie review and identifying common linguistic features, such as 
use of adjectives and opinions. Learners use the same features to write their own 
review of a movie they've seen. 

• Sequencing sentences by adding words. (Example: / wake up. / eat breakfast. -> 
First / wake up. Then / eat breakfast, etc.) 

Using question prompts to interview and then write sentences about a classmate. 
(Example: Where does he live? What food does he like?, etc.) 

Posting a comment to a classmate’s writing on a class blog. 

Using an app such as Popplet to complete an outline for a writing topic. 

Reading a text and using a checklist to talk about how it is organized. (Example: is 
there a title? Does it have an opening sentence?, etc.) 

Collaborating on a brainstorm through the use of an online bulletin board such as 
oadlet.com . 

Using GoogleApps to revise and edit student work both as a class and in pairs. 

• Adding pictures to a group presentation. 

Exchanging writing in pairs in order to make suggestions about things that could 
be improved. 

Completing an online graphic organizer in order to help plan a piece of writing. 
Creating a group presentation using biteslide.com . 

Doing extended or free writing on a class blog. 

Reading a dialogue which serves as a model text, then writing a similar dialogue on 
a different topic. (Example: Topics could include: my favorite holiday meat, music we 
like, where / live, sports / play, etc.) 

1 Writing about a subject using key words given in class. (Example: Key words: rep¬ 
tile, cold-blooded, scales, tail, vertebrates. -A Reptiles are cold-blooded. When it's 
cold outside, they’re cold, too. They have scales. They also have a tail. They are ver¬ 
tebrates, etc.) 
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General EFL area objectives being assessed 

OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposition 
and ability to independently access fur¬ 
ther (language) learning and practice op¬ 
portunities. 

OG.EFL5. Directly access the main points 
and important details of up-to-date En¬ 
glish language texts, such as those pub¬ 
lished on the web, for professional or gen¬ 
eral investigation, through the efficient use 
of ICT and reference tools where required. 


Skills and performance descriptors to be evaluated 

EFL 4.4.7. Use the process of prewriting, 
drafting, revising, peer editing and proof¬ 
reading (i.e., "the writing process”) to pro¬ 
duce well-constructed informational texts. 


EFL 4.4.8. Convey and organize informa¬ 
tion using facts and details in order to il¬ 
lustrate diverse patterns and structures in 
writing. (Example: cause and effect, prob¬ 
lem and solution, general-to-specific pre¬ 
sentation, etc.) 


OG.EFL6. Through selected media, par¬ 
ticipate in reasonably extended spoken or 
written dialogue with peers from different 
LI backgrounds on work, study or gener¬ 
al topics of common interest, expressing 
ideas and opinions effectively and appro¬ 
priately. 

How the objectives contribute to the exit profile 

1.1. We have creative initiatives and pro¬ 
ceed with passion, open minds, and a vi¬ 
sion of the future. We assume authentic 
leadership, are responsible and proactive 
when making decisions, and prepare our¬ 
selves to face the risks brought on by our 
actions. 

1.3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of communi¬ 
cation such as numerical, digital, artistic 
and gestures. We take responsibility for 
what we say. 

5.4. We adapt to the demands of working 
as part of a team, understanding the con¬ 
text and respecting the ideas and contri¬ 
butions of other people. 


EFL 4.4.9. Select and make effective use 
of a range of digital tools to write, edit, re¬ 
vise and publish written work in a way that 
supports collaboration, learning and pro¬ 
ductivity. (Example: image editing, Goo- 
gleDrive, infographic makers, audio and 
video editing, presentation apps, etc.) 


Indicators for the performance criteria 


I.EFL.4.17.1. Learners can convey and or¬ 
ganize information through the use of 
facts and details and by employing var¬ 
ious stages of the writing process, while 
using a range of digital tools to promote 
and support collaboration, learning and 
productivity. (1.1, 1.3, S.4, J.2, J.4) 


J.2. Our actions are carried out with eth¬ 
ics, generosity, integrity, coherence and 
honesty in mind. 


CEFR: A2.1. All topics. 


J.4. We accept and act on our strengths 
and weaknesses in order to become bet¬ 
ter human beings and fulfill our life plan. 
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Curricular Thread 5: Language through the Arts 


• . Evaluation criteria 

CE.EFL.4.18. Use main ideas in order to understand, predict, infer and deduce 
literal and implied meanings in short, simple, everyday literary texts (online, oral 
or in print). 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Listening to or reading stories and drawing an important scene. 

Looking at the title of a text and accompanying illustrations and writing three ques¬ 
tions about the topic. Then reading to find the answers to the questions. 

Listening to a song and inferring if it is happy, sad, etc. 

Writing a sentence to describe the author's intention. 

Finding a literary text online and sharing it with the class by giving a short summary. 
Underlining main ideas in a text. 

Using a checklist to mark off items present in a text. (Example: setting, main char¬ 
acter, title, etc.) 

Explaining through pictures, physical expression or charts (ICT) how a text makes 
the learner feel. 

Inviting authors as guest speakers into the classroom so learners can ask questions 
about a story. 

Producing a video response in groups to a story read in class. 

* Sending an email or audio message to the author of a story in order to ask the au¬ 
thor a question or clarify a doubt. 

Watching a video and writing notes on what is interesting, then comparing notes 
in pairs. 
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General EFL area objectives being assessed 

OG.EFL3. Access greater flexibility of 
mind, creativity, enhanced linguistic 
intelligence and critical thinking skills 
through an appreciation of linguistic dif¬ 
ferences. Enjoy an enriched perspective 
of their own LI and of language use for 
communication and learning. 


Skills and performance descriptors to be evaluated 


EFL 4.5.1. Make use of main points in 
literary texts (authentic and semi-au¬ 
thentic, oral and written) to understand 
short simple everyday stories, especially 
if there is visual support. 


OG.EFL5. Directly access the main points 
and important details of up-to-date En¬ 
glish language texts, such as those pub¬ 
lished on the web, for professional or 
general investigation, through the ef¬ 
ficient use of ICT and reference tools 
where required. 

How the objectives contribute to the exit profile 

1.2. We are driven by intellectual curios¬ 
ity, question both local and internation¬ 
al realities, reflect on and apply our in¬ 
terdisciplinary knowledge to cope with 
problems in a collaborative and code¬ 
pendent manner, so as to take advan¬ 
tage of all possible resources and infor¬ 
mation. 


EFL 4.5.3. Make predictions, inferences 
and deductions to demonstrate differ¬ 
ent levels of meaning of literary works 
presented orally or in digital form, in¬ 
cluding literal and implied meanings. 
(Example: summarizing, explaining 

and identifying, word choice, symbols, 
points of view, etc.) 

Indicators for the performance criteria 


I.EFL.4.18.1. Learners can understand, 
predict, infer and deduce literal and 
implied meanings in short, simple, ev¬ 
eryday literary texts (online, oral or in 
print), especially when visual support is 
provided. (1.2, 1.3, 1.4) 


1.3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of commu¬ 
nication such as numerical, digital, artis¬ 
tic and gestures. We take responsibility 
for what we say. 


1.4. We perform our actions in an orga¬ 
nized manner, with independence and 
autonomy. We use logical, complex and 
critical thinking skills and practice intel¬ 
lectual humility throughout our learning 
process in life. 


CEFR: A2.1. Topics: All Topics. 
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• . Evaluation criteria 

CE.EFL.4.19. Find and identify literary elements and techniques and relate 
those elements to the learner’s own experiences and to other works, including 
one’s peers, in order to present personal responses and interpretations. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Drawing pictures for a story or song seen in class and exchanging them with a part¬ 
ner, who captions each picture. 

Illustrating a piece of writing. 

Reimagining a story in a different setting. (Example: Snow White in Ambato, Little 
Red Riding Hood in the city, etc.) 

Responding to a poem by a video representation. 

Brainstorming features and conventions of a genre and then reading an example in 
order to locate each one. (Example: a fantastical creature in a science fiction story, 
rhyme in a song, a prince and princess in a fairy tale, etc.) 

Discussing similarities between a text and the learners' personal experiences. 

Underlining literary elements in a peer’s text and then comparing them to those in 
one’s own writing. 

• Completing a chart with literary elements from a text. (Example: main character, 
setting, theme, etc.) 

Writing questions the learners would like to ask a character in the story and using 
the imagined answers to write the next scene. 

Discussing things that characters in stories have done that learners have also done 
and then sharing the personal experiences. 

Reading a fairy tale and sharing one’s own interpretation. 

Rewriting a fairy tale from a modern point of view, using simple ideas and phrases 
or illustrations. 

Writing comments to peer’s blog posts. 

• Searching for pictures on the Internet or in magazines in order to respond to a piece 
of collaborative writing. 

Using a web site such as storvbird.com in order to produce and share creative writ¬ 
ing ventures. 

Reading a classmate’s writing and offering a positive observation. 
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General EFL area objectives being assessed 

Skills and performance descriptors to be evaluated 

OG.EFL1. Encounter socio-cultural as¬ 
pects of their own and other countries 
in a thoughtful and inquisitive manner, 
maturely and openly experiencing other 
cultures and languages from the secure 
standpoint of their own national and cul¬ 
tural identity. 

EFL 4.5.2. Compare and present per¬ 
sonal and formal responses to and in¬ 
terpretation of published literary works 
and the works of peers, referring to de¬ 
tails and features of the text. (Example: 

OG.EFL3. Access greater flexibility of 
mind, creativity, enhanced linguistic in¬ 
telligence and critical thinking skills 
through an appreciation of linguistic dif- 
ferences. Enjoy an enriched perspective 
of their own LI and of language use for 
communication and learning. 

text structure, plot, ideas, events, vo¬ 
cabulary, etc.) 

EFL 4.5.7. Locate and identify select- 

OG.EFL5. Directly access the main points 
and important details of up-to-date En¬ 
glish language texts, such as those pub¬ 
lished on the web, for professional or gen¬ 
eral investigation, through the efficient 
use of ICT and reference tools where re¬ 
quired. 

ed literary elements and techniques 
in texts and relate those elements to 

those in other works and to learners’ 
own experiences. (Example: setting, 
character, plot, theme, point of view, 
imagery, foreshadowing, climax, etc.) 

How the objectives contribute to the exit profile 

Indicators for the performance criteria 

1.3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of commu¬ 
nication such as numerical, digital, artis¬ 
tic and gestures. We take responsibility 
for what we say. 

1.EFL.4.19.1. Learners can locate and 
identify literary elements and tech¬ 
niques in other works, including one’s 
own. Learners can give personal re¬ 
sponses to and interpret a variety of 
literary texts, including those of a peer, 

S.3. We look for harmony between the 
physical and the intellectual. We use our 
emotional intelligence to be positive, 
flexible, friendly and self-critical. 

referring to details and features of the 
text. (Example: text structure, plot, 
ideas, events, vocabulary, etc.) (1.3, S.3, 

J.4) 

J.4. We accept and act on our strengths 
and weaknesses in order to become bet¬ 
ter human beings and fulfill our life plan. 

CEFR: A2.1. Topics: All Topics. 
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• . Evaluation criteria 

CE.EFL.4.20. Create short, original literary texts in different genres, including 
those that reflect Ecuadorian cultures, using a range of digital tools, writing 
styles, appropriate vocabulary and other literary concepts. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Doing extended writing, in which learners get to choose what they write and are 
not evaluated or tested on it. 

Converting a corner of the room into a writer's workshop, where learners can ac¬ 
cess writing prompts and authentic texts which may help inspire their own creative 
writing. 

• Sharing learners’ stories in pairs or small groups and choosing to represent some 
through a role play. 

Reading a myth from Ecuador and writing a song about it. 

Creating the CD cover for a popular Ecuadorian song. 

Producing short, creative texts using digital storytelling. 

Writing a poem or the verses of a song in small groups and performing it for the 
class. 

Using ICT to research about a topic of learners’ choice and writing a short story 
with the findings. 

• Creating a dance for a popular or traditional song. 

Collaborating on the production of a YouTube video in order to share a musical, 
dance or dramatic performance. 

Doing free writing on a topic suggested by another learner. 

Listening to a haiku and writing one in pairs. 

Writing a short, fictional story about a teen’s unusual routine. 

Taking pictures to tell a story using a digital storyboard. 
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General EFL area objectives being assessed 

OG.EFL1. Encounter socio-cultural as¬ 
pects of their own and other countries 
in a thoughtful and inquisitive manner, 
maturely and openly experiencing other 
cultures and languages from the secure 
standpoint of their own national and cul¬ 
tural identity. 


Skills and performance descriptors to be evaluated 


EFL 4.5.4. Create personal stories by 
adding imaginative details to real-life 
stories and situations, using appropri¬ 
ate vocabulary and elements of the lit¬ 
erature learners have read or heard. 


OG.EFL3. Access greater flexibility of 
mind, creativity, enhanced linguistic in¬ 
telligence and critical thinking skills 
through an appreciation of linguistic dif¬ 
ferences. Enjoy an enriched perspective 
of their own LI and of language use for 
communication and learning. 

OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently access 
further (language) learning and practice 
opportunities. Respect themselves and 
others within the communication pro¬ 
cess, cultivating habits of honesty and 
integrity into responsible academic be¬ 
havior. 

OG.EFL5. Directly access the main points 
and important details of up-to-date En¬ 
glish language texts, such as those pub¬ 
lished on the web, for professional or gen¬ 
eral investigation, through the efficient 
use of ICT and reference tools where re¬ 
quired. 

How the objectives contribute to the exit profile 

1.1. We have creative initiatives and pro¬ 
ceed with passion, open minds and a vi¬ 
sion of the future. We assume authentic 
leadership, are responsible and proactive 
when making decisions and prepare our¬ 
selves to face the risks brought on by our 
actions. 


EFL 4.5.5. Gain an understanding of 
literary concepts such as genre, plot, 
setting, character, point of view, theme 
and other literary elements in order to 
apply them to one's own creative texts. 


EFL 4.5.6. Create an effective voice us¬ 
ing a variety of ICT tools, writing styles 
and typical features of a genre to cre¬ 
ate stories, poems, sketches, songs and 
plays, including those that reflect tradi¬ 
tional and popular Ecuadorian cultures. 


Indicators for the performance criteria 


I.EFL.4.20.1. Learners can create short, 
original literary texts in different genres, 
including those that reflect Ecuadorian 
cultures, using a range of digital tools, 
writing styles, appropriate vocabulary 
and other literary concepts. (1.1, 1.3) 


1.3. We can communicate in a clear man¬ 
ner, in our own and other languages. We 
make use of different codes of commu¬ 
nication such as numerical, digital, artis¬ 
tic and gestures. We take responsibility 
for what we say. 


CEFR: A2.1. Topics; All Topics. 
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• . Evaluation criteria 

CE.EFL.4.21. Use pre-established criteria, including that which is written by 
learners collaboratively, in order to evaluate and recommend literary texts (writ¬ 
ten, online, oral, in video, etc.) and the effectiveness of group work. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

Using a rubric to evaluate a class project. 

Using a checklist to evaluate the work of a performing artist, then recommend his/ 
her work to a peer. 

Using a rubric as a model to write one’s own rubric. 

Evaluating and assessing the effectiveness of group work by answering a set of ques¬ 
tions. (Example: Who always participates? Who gets the things the group needs? 
Who asks good questions?, etc.) 

* Selecting desirable behaviors for group work from a list and reaching a consensus as 
a group for the three most important. 

* Searching the Internet for illustrations and examples of effective group collabora¬ 
tions and then sharing why they are effective. (Example: In this picture, they are 
sitting in a circle. One person is talking and everyone else is listening, etc.) 

Discussing rules and norms for a group project before the project begins. (Example: 
Don’t interrupt others, Do your work on time, Don’t make negative remarks, etc.) 

• Assigning roles for a group project. (Example: deciding who is secretary, who is the 
organizer, who makes the artwork, etc.) 
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General EFL area objectives being assessed 

OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently access 
further (language) learning and practice 
opportunities. Respect themselves and 
others within the communication pro¬ 
cess, cultivating habits of honesty and 
integrity into responsible academic be¬ 
havior. 

OG.EFL5. Directly access the main points 
and important details of up-to-date En¬ 
glish language texts, such as those pub¬ 
lished on the web, for professional or gen¬ 
eral investigation, through the efficient 
use of ICT and reference tools where re¬ 
quired. 


Skills and performance descriptors to be evaluated 

. 


EFL 4.5.8. Evaluate and recommend lit¬ 
erary texts (both written and oral, online, 
in video or in print) according to pre-es¬ 
tablished criteria. 


OG.EFL6. Through selected media, par¬ 
ticipate in reasonably extended spoken 
or written dialogue with peers from dif¬ 
ferent LI backgrounds on work, study or 
general topics of common interest, ex¬ 
pressing ideas and opinions effectively 
and appropriately. 

How the objectives contribute to the exit profile 

1.4. We perform our actions in an orga¬ 
nized manner, with independence and 
autonomy. We use logical, complex and 
critical thinking skills and practice intel¬ 
lectual humility throughout our learning 
process in life. 

S.3. We look for harmony between the 
physical and the intellectual. We use our 
emotional intelligence to be positive, 
flexible, friendly, and self-critical. 


EFL 4.5.10. Collaboratively produce cri¬ 
teria for evaluating literary texts and the 
effectiveness of group work. 


Indicators for the performance criteria 


I.EFL.4.21.1. Learners can evaluate and 
recommend literary texts (both writ¬ 
ten and oral, online, in video or in print) 
according to pre-established crite¬ 
ria. Learners can work in collaborative 
groups to write their own criteria for 
evaluating literary texts and the effec¬ 
tiveness of group work. (1.4, S.3, S.4, J.3) 


S.4. We adapt to the demands of work¬ 
ing as part of a team, understanding the 
context and respecting the ideas and 
contributions of other people. 


J.3. We act with respect and responsi¬ 
bility both towards ourselves and others, 
nature and the world of ideas. We meet 
our obligations and demand respect for 
our rights. 


CEFR: A2.1. Topics; All Topics. 
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• . Evaluation criteria 

CE.EFL.4.22. Show the ability to work collaboratively and to participate ef¬ 
fectively in a variety of student groupings by employing a wide range of cre¬ 
ative thinking skills through the completion of activities such as playing games, 
brainstorming and problem solving. 

Methodological orientation for evaluation criteria 

These performance criteria could be evaluated by: 

■> Creating literature circles where learners have the freedom to say anything they 
want about a text from class or outside of class. 

• Creating a poem-of-the-week or story-of-the-month club where learners choose 
the text and take turns leading the discussion. 

Brainstorming a list of questions and responses learners can use during small group 
discussions about literary texts. (Example: Who is your favorite character? Why? 
Which story do you like better, A or B?, etc.) 

Participating in classroom games in which problem-solving as a team is important. 

Creating a crossword puzzle in groups about an Ecuadorian story, region, celebrity, 
etc. 

Participating in teambuilding activities. (Example: board relay races, finding things 
in common, reaching a consensus activities, etc.) 

Comparing answers in pairs in order to help each other understand errors or con¬ 
cepts. 

Teaching a story, grammar point, vocabulary word or topic to a group of peers. 

• Writing the instructions for a DYI project and making the project as a class. 

• Completing a review of a restaurant in small groups and comparing reviews with 
another group in order to decide which restaurant is better. 

Brainstorming ideas for a writing project in small groups, using a graphic organizer. 
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General EFL area objectives being assessed 


Skills and performance descriptors to be evaluated 


OG.EFL3. Access greater flexibility of 
mind, creativity, enhanced linguistic 
intelligence and critical thinking skills 
through an appreciation of linguistic dif¬ 
ferences. Enjoy an enriched perspective 
of their own LI and of language use for 
communication and learning. 

OG.EFL4. Deploy a range of learning 
strategies, thereby increasing disposi¬ 
tion and ability to independently access 
further (language) learning and practice 
opportunities. Respect themselves and 
others within the communication pro¬ 
cess, cultivating habits of honesty and 
integrity into responsible academic be¬ 
havior. 

OG.EFL6. Through selected media, par¬ 
ticipate in reasonably extended spoken 
or written dialogue with peers from dif¬ 
ferent LI backgrounds on work, study or 
general topics of common interest, ex¬ 
pressing ideas and opinions effectively 
and appropriately. 


EFL 4.5.9. Engage in collaborative activities 
through a variety of student groupings to 
create and respond to literature and other 
literary texts. (Example: small groups, co¬ 
operative learning groups, literature circles, 
process writing groups, etc.) 


EFL 4.5.11. Participate in creative thinking 
through brainstorming, working in groups, 
games and problem-solving tasks by show¬ 
ing the ability to accept a variety of ideas 
and capitalize on other people’s strengths. 


Indicators for the performance criteria 


How the objectives contribute to the exit profile 

S.2. We build our national identity in 
search of a peaceful world and we val¬ 
ue our multi-ethnicity and multi-cultural 
background. We respect the identity of 
other peoples and individuals. 

S.4. We adapt to the demands of work¬ 
ing as part of a team, understanding the 
context and respecting the ideas and 
contributions of other people. 

J.l. We understand the needs and 
strengths of our country and commit to 
building an equal, inclusive and demo¬ 
cratic society. 

J.2. Our actions are carried out with 
ethics, generosity, integrity, coherence, 
and honesty in mind. 

J.3. We act with respect and responsi¬ 
bility both towards ourselves and oth¬ 
ers, nature, and the world of ideas. We 
meet our obligations and demand re¬ 
spect for our rights. 


I. EFL.4.22.1. Learners can collaborate and 
participate effectively in a variety of stu¬ 
dent groupings by employing a wide range 
of creative thinking skills through the com¬ 
pletion of activities such as playing games, 
brainstorming and problem solving. (S.2, S.4, 

J. l, J.2, J.3, J.4) 


CEFR: A2.1. Topics: All Topics. 


J.4. We accept and act on our strengths 
and weaknesses in order to become 
better human beings and fulfill our life 
plan. 
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5. Profile of the Ecuadorian High School Graduate and Ideal Citizen for 
2016 


J = Justice 


I = Innovation 


S = Solidarity 


J.l 

We understand the needs and strengths of our country and commit to 
building an equal, inclusive and democratic society. 

J.2 

Our actions are carried out with ethics, generosity, integrity, coherence 
and honesty in mind. 

J.3 

We act with respect and responsibility both towards ourselves and others, 
nature and the world of ideas. We meet our obligations and demand 
respect for our rights. 

J.4 

We accept and act on our strengths and weaknesses in order to become 
better human beings and fulfill our life plan. 

1.1 

We have creative initiatives and proceed with passion, open minds and a 
vision of the future. We assume authentic leadership, are responsible and 
proactive when making decisions and prepare ourselves to face the risks 
brought on by our actions. 

1.2 

We are driven by intellectual curiosity, question both local and international 
realities, reflect on and apply our interdisciplinary knowledge to cope 
with problems in a collaborative and codependent manner, so as to take 
advantage of all possible resources and information. 

1.3 

We can communicate in a clear manner, in our own and other languages. 
We make use of different codes of communication such as numerical, 
digital, artistic and gestures. We take responsibility for what we say. 

1.4 

We perform our actions in an organized manner, with independence and 
autonomy. We use logical, complex and critical thinking skills and practice 
intellectual humility throughout our learning process in life. 

S.1 

We take on social responsibility and have the ability to interact with 
heterogeneous groups from an understanding, tolerant and empathetic 
standpoint. 

S.2 

We build our national identity in search of a peaceful world and we 
value our multi-ethnicity and multi-cultural background. We respect the 
identity of other people and individuals. 

S.3 

We look for harmony between the physical and the intellectual. We use 
our emotional intelligence to be positive, flexible, friendly and self-critical. 

S.4 

We adapt to the demands of working as part of a team, understanding 
the context and respecting the ideas and contributions of other people. 
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6. Glossary 

Affective filter: This term was coined by Stephen Krashen. Learners do not di¬ 
gest everything they are taught. Some features are digested, while others are 
“filtered” out, depending on affective factors such as motivation, attitudes, emo¬ 
tion and anxiety. Krashen suggests that in order for learners to learn better, 
teachers should try to reduce the affective filter (which acts as a wall to block 
learning) by reducing negative emotional and motivational factors such as feel¬ 
ings of anxiety, boredom, fear, etc. and instead make learning fun, enjoyable and 
low-anxiety. 

Autonomous: The capacity of the learner to set and follow through on learning 
goals while taking responsibility for his/her own learning, rather than depend 
solely on the teacher’s direct instruction. 

Brainstorming: The process where learners work together freely to contribute 
their ideas on a topic or subject in order to generate additional ideas and thoughts. 

CEFR: The Common European Framework of Reference for Languages 

Collaborative writing: Writing which is worked on and produced by more than 
one person. 

Dialogue journals: An ongoing written interaction between two people to ex¬ 
change experiences, ideas or reflections. 

Digital storyboards: A graphic organizer in the form of illustrations that display a 
sequence of the events and elements in a story. 

Double-entry journal: A type of journal in which learners record their responses 
to a text as they read. A double-entry journal has two columns. In the first col¬ 
umn, learners write a quotation or line from the text. In the second column, they 
record their personal thoughts/reaction to the quotation/line. 

Drafting: A stage in the writing process in which the writer begins writing, using 
the ideas from the prewriting stage. During this stage, it is important for the writ¬ 
er to get all of his/her ideas down on paper in an organized fashion. 

Expository texts: A text which is fact-based and focused. It presents facts in an 
educational and purposeful way. Some examples of expository texts are newspa¬ 
per articles, instruction manuals and recipes. 

Extended writing: A writing task which has been completed individually during 
a set period of time, and which is longer than one or two sentences. Some exam- 
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pies of extended writing tasks are writing a short story, an email, a description of 
your town or a diary entry. 

Extensive reading: Reading for pleasure. 

Flipped classroom: A pedagogical approach in which teachers move the direct 
instruction segment of the class to the individual learning space (e.g., watch a 
video lesson about the topic as homework), and use the class time to do more 
interactive and dynamic activities with the teacher present. 

Free writing: A common prewriting technique in which a person writes down his/ 
her thoughts without stopping and without regard to grammar, spelling, organi¬ 
zation or mechanics. 

Gist: The main points of a piece of text (or audio segment). 

Graphic organizer: A graphic organizer is a type of visual support used to ex¬ 
press knowledge, concepts, thoughts and ideas and the relationships between 
them. Examples of graphic organizers are: concept maps, knowledge maps and 
story maps. 

HOTS: An abbreviation for higher order thinking skills, or learning that requires 
more cognitive processing, such as critical thinking and problem solving. 

Intertextuality: The complex relationship of a text with other texts. It can be seen 
when a text shows a direct influence from another text, such as a story where 
Goldilocks meets the Seven Dwarfs. 

KWL chart: A graphic organizer used to activate background knowledge. It con¬ 
sists of three columns. In the first column, learners write what they know about 
the topic. In the second column they write what they want to know about the 
topic. Finally, they read the text, and in the third column they write what they 
learned about the topic. 

Learner-centered: Also known as student-centered, this refers to the approach 
in which the focus is on the learners as opposed to the teacher. In a learner-cen¬ 
tered classroom, students’ goals, needs and interests are given priority and the 
teacher becomes a facilitator of learning rather than a director of learning. In 
learner-centered classes, learners are actively involved and spend more time 
talking than the teacher. 

Learning logs: A record of one’s responses to learning challenges, in a learning 
log the learner records, structures, reflects upon, plans and provides evidence of 
his/her own learning. 


78 


Educacion General Basica 



ENGLISH AS A FOREIGN LANGUAGE FOR SUBNIVEL SUPERIOR § §§§# 


Lexical access: In simple terms, the ability to trigger a word’s meaning and its 
mental representation automatically from memory. 

Metalanguage: Using language to discuss, describe and analyze language. 
Otherness: The quality of being different or unusual. 

Outlining: The process a writer uses to categorize main points, organize para¬ 
graphs into a logical and cohesive order and make sure that each paragraph/idea 
can be fully developed. It essentially provides a map of where the writer will go 
with the essay. 

Process writing: An approach to writing in which learners work through the vari¬ 
ous stages of the pre-writing, writing and revision and editing stages. 

Rapport: The relationship and connections established between two or more 
people, especially a harmonious or sympathetic relationship. 

Realia: Objects from real, everyday life, which are used as teaching aids in the 
classroom. 

Recall: The ability to bring a memory of a past learning event to mind. 

Repair strategies: Strategies used by learners in order to resolve conversation¬ 
al problems in speaking, hearing and understanding. Some examples of repair 
strategies are: asking for clarification, requesting a translation or definition and 
making a request for repetition. 

Schema: A learner’s previous, background knowledge. It considers what learners 
know about a topic before they come to class. Current learning theory builds from 
the fact that we construct meaning by connecting new learning to old learning. 

Self-correct: The ability to correct or compensate for one’s own errors, without 
outside help. 

Self-monitor: The ability to observe and regulate one’s behavior in order to ac¬ 
commodate social situations. 

Semi-authentic: A text created primarily for language learners, based on original 
language materials but adapted to fit curricular needs. 

Sight vocabulary: The number of words that learners can recognize automati¬ 
cally. 
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SQ3R reading strategy: A reading comprehension strategy that helps learners 
think about the text they are reading during the reading process. The five steps 
are: Survey, Question, Read, Recite, Review. 

Think-aloud strategy: A strategy used by teachers or learners in which you say, 
out loud, everything that you are thinking while reading, solving a problem or 
answering a question. 

Transactional texts: A text that is part of a chain of written communication. Its 
intent is to communicate, persuade or inform. Examples of transactional texts are 
emails, business letters and job applications. 

Venn diagram: A type of graphic organizer in which two circles intersect in order 
to show how two concepts or ideas are related. Similarities are placed in the part 
where the two circles overlap, and differences are placed in the outer part of the 
circles. 

21 st century skills: A term used to refer to a broad set of knowledge and skills, 
such as digital literacy, collaboration and critical thinking, which are believed as 
essential for thriving in today’s rapidly changing, globalized world. 
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